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Zone de texte 
https://rm.coe.int/threshold-level-series-prefaces-introductions-serie-niveaux-seuils-pre/168077c54b (dernière consultation 23/07/2018)
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INTRODUCTION 

DES RÉFÉRENTIELS POUR LE FRANÇAIS 

LES RÉFÉRENTIELS POUR LES LANGUES NATIONALES ET RÉGIONALES 
La réah,~a r j(\ n du ''l';n'Ilil il} pOli r /t'li'OII(II/,\ ent re dan;. k ;:ad r~' d' une a~' llun d u C\>ll-.ci J de 
lTuHlp~' dl:~l i!l ~,; a tll\'orisl'r I"dahllTa ti\H\ de r.:krcnlids h >ll J..::~ ~UJ' II; {"/Ir},.,- " l l ro{' (;Cn 

,fJ!IIII/UIl dl.' !"" ~" I'(' II ( '( ' !'O/I I- ln !,m,\:IH'.' ( J~~() nTI.li " /, ('",/n'I IlWl ~ lkdi ll,:" t,l1lguc p.u 
bnguc dc !cb rc k1"l:nli d~ On! derl l'ti: pn'.luib l'U ' l)lIl cn ';:(\Ilr ~ (ll' r L': di ~:.! \i(l1i P(l \H l'an
g: la i", l' ,lilt::lll il lld . k grec k p(lrtu g'lj ~ 

Des référentiels 
C t",; Id er .... nlid" <It:: langue sont Jc~ 1II,,[n ll 1\('m ~ pan ag':;. par k~ lIlI l ",IICI,r,. qUI {l lll pOUl 
1(1I1(\10n <Il' lh\:: rirc. ,,(lU~ ftlTm l' lr lll\~"n l :l i rc-.' tic <; m ob n. de," COI1\l"flU:- p\\:-sIbk,., d 'cllsci

gnem~'n l I)e 1:. ,;,'rte. ils peuH'nl "l'ni r ct,:. h.\"I.':1 1\'bhor;u i\H1 d.: p r. ').!l a lTIlll<:_ ,.rèll"eig:l1c
tllenl , èll fm nca l"; ];rng m: p rcmil'f':, ~cn))\<k ~lll t'\ rJJJ!!l'f':" l"n ri ;m~~!I' l:ltlt!1lI.: tJ" cn,elt!lIeJllCJlL 
qui soient (;umpamhks" mélllc" Il, so nt Jtiï ërl' llt ~ 

Ln e rkt. Cl'" rl'!("rell til:!6 ne vi sent p:J ~ :1 i mpl)~ el' (k m<::me, C OlllC llLl ~ d "t.~ rbc l gn clllcnt~ 

pour Wllte~ le ' ~ itLlatiiln~ <::Jucati vc" mai , il ::. e Tll c nd~'nt dOlllllT Jes llHl ~C'n ~ d "l::lahorer n.:U\
c i à panir dc ~ m';:mcs mallTiau"\ dl' b<I~t: " 1" obl cdifrc:chndli': n" e, t pa, de t1 onnali.,t: 1 ou 
d'l! ll i fonll l~c r k~ C<l l1 tl'[\US d":n :-'I.'i!,'ncmcnt~ m ai, dl: k " rend re compatlhk" 

P lu~ largcJlwllI, (>n rappel k r:l J'a bord I.:C qUl' k \/, <",11/ le 1'0111" ""./1"(/1/( (1/\ pt"l"'cnt,; ici n 'cst 

p" 
• le ,\ireull 8_' l'OUI" 1'::.//"(111\"(//"\ n 'l""1 pOl:-' une melhodc d l'n,cl).!.Ill'J1Icnt Cl' n 'cs! pas 

un Ill:l lé rid péda)!\l).! iqm: pT':1 il remplOI ppur ,: nso:i ~ nci il proPlh<· do::- lIl\"cn l ~JiH: s 

d;Jn>. k:-qul' b II Tl'ste à rhoi, ir fi: 4\1i l'~\ il e))~cigncr 
• le ,\ï \''''1/1I fil JlUIII' /('1;"1111\,(11., Il "L'~t rHb lIll g u ide p0da~' ().L' iqll t' l l lli.: prnfl'lsl' ni ne 

pn!COlli 8C (l. lJcunC manii:re partil"uli i: re d "ensc igl1L'T 
• le ;\'11"/'(/1/ 8 2 P(l1/!" le ti"onçais n' e~ 1 r "~ tille gra rnrnairl' (ln n' y d~nit pa s li: frJm;ai~" 
mai s on y rct:en~e des ror!llc~ ell ~r;; i g. n:lhk~: Ii.:: , dl<lpitrL's 3" 4 ..:1 .... pri:_L'ntl: nl dL' ~ ill\'L'll
ta i rt'~.:1o: .;.'onlcnu\ el dl' I(, rrlles (da~~c .. 'au \" :lnt Je .. calég:or i l!~ tl'~S lar!!e .. ) l 'I e ~cmpli

l i~~s" \"orTC:.pundall( il des b':~Ollh d 'tlt d I3;l l c\Jr~ dl' nil"eaU a\"aneé, ~~·I\ \ n le .. <.: rt llTCS B2 
du Cm/n' : 
• le ,\"1>'('0/1 le l'flJU"/,"·rrllllçll/' n'~:-I pa_ un Ih':l ionnain: ],::-. chapi ll'c' 4 ('1 li prl.'::>cn
lelll d..::-. lIIv l:nta ircs cie mots 1l1;11 ~ n'en d&Crlvl'll1 ni k b J ,~'l" II I k" emplo i s , il 
cnnvil'!ull';l tk ~l' TCpt>l1cr ,lU>' d i..:tinnn" i r..:~ (.ru s;r~L'" lllù!1()lingul'" l'li hlhnguL's. e n l'as 
d~ lle~Oi l1 

• Ii.:: .'Vï \'INIII Bl /JOII!" f(' fiWI\il i\ n' l'~ \ ra~ un programme ofli c ir:l d 'en ~C' i gn (.' llll'nl ayant 
un caracti:re l.fobli!-,atoirc il ne dt' l1ni\ ni ne d01 imitc cc qui L', t il 1.'1J ~l.' igncr ct il 
appT'~'n dr"" (1c man ié r"c préci sL', il un nil 'cau d ' apprl'nli~sa~l' d,>r)n e. il lIl1 publi c donné ct 

d<l n~ u n \O I Uf l\ l~ ho ra ire (l'cl1sc ii!ncnw!l1 aprr" n !i~qge dunn':' " ('C~ (;hOI~ d,:plèndenl dl'~ 

situal lon" d'':lhcignemcuI cl d~" s~ ; tCIl1"::~ ':'d lll'a(il~ , 

• Il' .\'n·('all Ho' p()lIr/,'.!nmçui, f1 ·C:-1 p:t~ \Ln lulf i l ll"c\"a luauIln, '-Jill ddlllHIl'rJtl IUUI ;';l· 
q UI {·st .:. iJc lI ll rl\!r cu m m e co nnu \'lI IH III ..:unnu" c'>ll1pri" .. ou non ç\'lllprr~, appri.., ou nOIl 

appri," Il pcnm·1 do: specifier les l'11mp';l..:nr..:>. dl· "l,rtie allcndttt,,,, qui PCU\~nI co rr.:,,-
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pondre entièrement ~HI ni,eall li::. mais l1ui peuvent aussi n\:n visc! qu'une p~H1ie (par 
l~xempk ï5 '~"u de li:: dans ~a t(llalit~, Ion '~/.:, de H2 uniqllement pour j'interaction 
(Irak d l're'oute,,,). l'Oll[" l'évallwtion, ks rd'ércnllcb par I~lngues doivent ètre utilisés 
conJoll1tement ,IlIX rd'érentlds Je Cl)mp~tences 1 Cuire) 
• le ;V/ITIllI R} /'llIIr fe fjïllll'iJis n'est pas un rd'ércntid au ~ens HlSlitulionnel (français) 
du terme il Ile délinit p~l~ ks llhlcL'tl1's. !cs S<)Hms ct les s~\\~)ir-bire el k~ cuntcnllS 
1,l1\g~lgier~ nécc~~:lircs ù l'ohtenlillil J'UIle: e:crtificltilln ou J un (I!plôme précis, d0fmis
~ilnt une qualification dans un l'LlIlIl:X1C Jonné, 

Ce nliltériall, ~'OI1lIllC tous les autrcs, a ppur Hlk IllJ)cur dl' pCnlll'ttfC l'élaboratlOll d'(lutils 
de pilO1age des politiquc," linguistiques édm'atives, dl' pnlgr~lllmCS d\~nseignetnen1. de œr, 
(iliL\ttwns, compatibles enrre cux LI rqKrahles mutuelleillent pour Ulll' méml' langue l't 
entre Ie~ languc~ enseignées cn hm'pc, 

Il s"lgit d ' un (lutil (Olllllllln pour l'cnsl'igncl1lcTlt.,'appfenti~sage eks laJlgue~, de~tille ,') de~ 
Ulili"atcm~ '-'lllllllle : 

• les cOllceplcurs ct rl'spuns<lblL'~ de rrugramrnç~ de langues lau niveall natiunaL 
rc:glonal , Ù celui d\m ~tahlissl'nll'n(, d'ulle écok privée de langues",), en relation avec 
les rcspons,lhks des pohtlqlll~~ lingUlstiquc~ éduGItI\eS; 
k~ in~pcctcllrs de langues ml les rcspuilsabks de la qualité de leur en~çigne1Tlcnt : 
les formatcur~ d'cllsl'ign.mh, 
ks reS]JllllSahks et les l'ullc<:pll'urs d'épreuves lfévaluMiun ct de certificatioll: 
les <lull'urs dé matérid d"ensl'lgnement (manuels, m0lhodes"" j, qlleb qu'çn soient les 

supports (papieL vidéo, numerique.""): 
• les éllselgnants de lallgue~ eux-mémes Sl et qlland Ils (lm il elabMer ou :i adaptC:l" de~ 
programmes CLOU du matériel péd:lg<lgiquc \lU lorsqu'lb réallscnL )WlI[" kur usagé, UU 
rnakriel (renseignemellt. sous fùnnc dc fichcs pc:dagoglques, paf cxemple, lju"L1s pcu
n:11I ensuite faire clrl'uleL 

Des référentiels fondés sur le Cadre européen commun de référence 
r.<I caractéristique Illa,leure de ces I"éférentids P'lUl' le francais cst dl: proposer dcs inn;ntalrc,'i 
de~ formes en les rapportant il la typulogie des compétences ct à l'échdle (urre~p\)ndantc 
des nin:aux de maitl"isc de ~'es c()lllrétcncc~ ébhol'ées ;lU Conseil Je I"Luropc depuis lé 
debur des ann0e~ l!)l)U" tel lés quelles figurcnt dans l'illstrumcnt dl' politiquc llllg:ui'.tiquc 
l.'dUCiltivc cun~tillle par k ('",b-,' "WI!J!/-CII ,'OmlnUIl ,le ri:fi:n'rJi'l' pour k,.\ IWlgue., 

"p/!relldn', l"//.\("igl/er. ":\'''/11("1'' 

Ibns CC document, qui Cq ùllllll1Un Ù tOlltc~ k~ langucs cnscignc:es, l)ll Jécrit les contenus 
d'cnsngncmcnt L'Il terlTIes dc eOlllrétl'lKe~ k'cst-~l-dlrc dl' ~a\oir-rairl' Illettant Cil Jeu des 
,'(lnnaissanccs) ou d'~Il-I11ClltS de C(llTIp~'tcnces et Ilun dl' j(lnnl'S il IlldltrlscL Par excmple, (ln 
y identifie L1nc comp":'(cnce l'ommc l'ilile/"{/dio!! (:cri/e g,:lIem/e (quc l'on dl:Slgne ~1lI~~1 

ordinalre'mcnt ~()llS le tnllle d'(""crird, (e'lle-~'i cst spé(ljiéc, pour prcnller 111\ cali dc muitnsc 

1:\1)" suus ks J'Il filles ùmllllC (f'OI'/J/"UIWll.wi/iSIi/eliri /NIII de'lliunde/' iii/ U'IIII1/11l'1U'.' pllr 

c:crir dcs 1'l'n.ll'igflCIllt'1l1s f!d'.\lJIIIICl\ ,/':'oi/h"",I" (('u,lre, p, ÙS). Lcs compétences s,mt ~lnaly
sées au 11\\\ycl1 dl' descnpteurs Idans j'e.\l'rnpk ll-dc~sus demunder l'or àn/ dcs rellsei
gnelJle'II/S f!cI'.\OIlIId,j ct étalonnl'cs cn Sl.\ Ilnc:tux dl' m~litnse Idu rlll~ ékmentaliT "\1, 
l'\iltltn<.: ci-desslIs,:Iu plus c.x])c[1: C21. 

(.co ('",ir" f'!/!"rJ!ii",'1I ',ilIIINIiII ,k r,)':'-""J!( 'c"/H!IIr le ... " junglh" ~i'ra ~ilé dan" ,a version rr:ln\ilis,~ , plJbllCC' 

~11 ::001 che; Didier IP"rI") 
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1 :ohjcçu r ,k~ réfen.'n licl~ pl'ur Je:. l a l1g.lIl'~ 1I;ll il'11<Ik, l'I n"gIOJ Mk~ \" 1 dt..: Il,lIh, .... ,,,;r k :-- d(',.;~ 

a ipl ion, du Cai/rl". aahli ... :-- l'n l CTIlK' .Il' n.mpelenl'\'" (pu i.-kmenh dl." nlrn l'(;1Cn l"l'~) l~ l tIc 
niveau x (P LI dl'g rt~~1 de l11 a il r i ~ c dans 1111 1.' ..:() mp":~I"II Ct,; en im,"nl;IIre'i d ... ~ i )! lll."s Iln Sll i ~lIq Ul~' , 

Lil 111aÎ1r i~l" dl" œu" ,: i rar ks ll1ili ~a t "' Llr ~ l."S\ ri.-rut ~l' pc nlll." tlr ~, l'Il j'n\ll~ais. la l11i ~1.: en 
pr,1 l iq lK' (\..: ,'\'" cUlllpélcnù.'s à un rHveau uI' nn":' . 
On t'ail I" hypI'lhl'S(' qu·.1 \'''1 possi hk ,l" rlknlifi ... r Je~ '~,rrnc' Ii n~UI,Tr'-lIlI,.:, qui. pOlir k frJ fI' 
\,tis, corr(:~pnmknl globakmcnt aux (:\'mpcll"ncl's d,..('r i, ... , dan~ le (".u }. " 1IJ(1':'l'l.'nda1l11llcnl 
dl."'; langue,; consIderee" : cc., fomw s \'(lllsti lLlcnl Il' 1ll,1!o.:riau 110lT~ ~~!I!'L' :\ 1;, ,· ,'llllll ll!ll l';H iuli. 

:Iln ~i i.~al;brél." rar "O mp(' ICnCC ct lllVl."<tU (te lTIill tn,l' dan s çhaq llL' l'mnrCl"': I1l'l." Un p:J S~'" t!Oll l 

d't ll1 ré k rcm id g0néral çom mun il (ji fl àc!H(', lanpl~'~ a un rdlTl."l1! icl spl'\.'iliq\K ;tU Ù'an

ça i", m,II" ~urtlllll J'un objet J'l."nScig:nelllC'nt" ~'PHIH1UIHç;ltion» a 1111 ohJc! u";:' u,;clg nCtllc lIl 
"limguc ", pl u:-- immcd':11\."1llcnl opl'T<ltionnd ppur k'~ 1II111,all'ur ~, \"11 r ... · qu'il cst (',)O, lIIu':: 
d'l ll lcnl:JiTl'~ dl' IpTl1I(:-' l i ngu i,ll1ttj!:~ 

DE UN NIVEAU-SEUIL AUX RÉFÉRENTiElS POUR LE FRANÇAIS 
C.;."!k c llu~pns~' ,'in :--l'n l d"lIl ~ uni.' nl l lt Jl 1tIll~' in,li tu\IOHUdk et did:lcti llllL' qU i." ron mppcl
lera ,ur, lnCle ment 

les niveaux~seuils des années 1970 
Le l'OIl!CX!C du prc:-;enl projd l'si ll" ab(lnl cclui du (",I.\-' l'II Ul' ]"f-Ul"tlpl.: ct lk s rlhTrUlI lell ts 
mis au po ml dans le cadrl' de la Oi\"i'ion dcs langul" ! pUI' Di"isilln lk .. pol it illUl'" I l n g.UI ~

IIquesl : l'impuhiol1 (kll1n~~' par l" e lahoratl( l!1 du lÎl"" ,lhu/d 1.('1','/ Ipour ra ng),])'. rC<llisé par 
J. A. van Ek el .1. L \-1. Trî m. IY75 1 il la creation "',lIIl' dilture didad iquc' l."u rupe..:: nnl." 
co mmune < ~~I COllC I"éti ~ù\! raI' h ll1i~e :w roil1l de n'l,"r(.'ntid, (' (HIlf\afahk, plIlIr d' a utrcs 
languc~ <l'f\lropC. ("l'th,: al~ l i r)11 a t Ic rcpl"'''''' cl dl:\·dopp~' ... par J' é labomtlon J ' Url II I\"CilU J i! 
WOistagc P\)UT l'angllll \ ! 1')1)0) Plll" cclle d'un IlIll'au j ,w'ur", l'l'ur [";lIIgla l" tf'ahnrd 
(l99~) ~'\ cn~tlil l." p PUf d ' ,l\llI'C, l;lIlguc~ 1,I1Jcm:mJ, gTl'\' ... ). l'ar ailkur ... r i\s~()ô,ll i nl\ A L Il· 
(The .. JsslJc;o liol! (II LOllglla,\:.(' r<,slas il1 rlll'!j'(') ,1 c:lk- nt l' Illl." ,:lahilr(: .le, r,:kn,;mi cls di.: i.'C 

type . II (l paru ()ppllrtLJn (!il); pr(lm(lll."lH' ~ dc.'; pré ,cllt ~ n: tl'f l."nIJeb eT aux lmtitljli()n ~ 'lui en 
oTlI l:n~u jl(' r~' ndu pO" ... lhk ta r0ahsill ion d'in"ér ... r le fl';ll1.;;ai .... dam. œlt\' dynamique 
En e lk!. ù: proj~'t :-;'holl(lre rit- repartir ,tes trJ\a u.\ lie Cl' II ,' nalUn: cfkl' t u ,:~ pour II; ,bIW3i~ 
dans le ~'adrc du t'rà1if (Centre dl' nThl' r~' h e Cl J 'ctmk pour la dill 'u"i"l1 Ju rran.;:t i ~ : El.:ok 
normale ~uper il."lIn: de S<l llll-Clollll. plli ~ ,h: ! olll.:na y-Sa i1ll-C loud l. tr;.! \'aux qui (lnt l."llnduit 
il la réali sation. qL!l ;j 1;:1;1 dat...:, dl' Cil Il;I'C'IIII ' .','II;II\ '!i(] 1 l't dl." l 'm1l/p/<I[ill/l ,J, { ··n n i\'eml' 

,,'{'uil pOUl" .11',\ cOf/ l nl", .\"I·ota/rCl ( t (1 7'1 i . (· ... S rékrcnl id" :--<-'"1 <kmeur(" k.~ "cll l ~ pOUl' k 
fr;lI1";ills : Il n 'y a p,h cu ..:r':atio ll ,J' :mm:.., nivcau ... , pour dl' muhlpk~ ra i~(In~. Joni la 
moinùn' n ' .. pas étc-Ia rI~' çj:--Ji.lJ) de ";\l P I~nnWr Il- Cn:ll ifCIl 1')1)0. 

Convergences des systèmes éducatifs 
O<"pui .. q ud'j ue ... :J.rm..;(·~. l'C .;:nntcxl<:« \'\ o1ue dt.' mill ll\'n: ~1~nil i c;'~ I\<':: 1,<':: prugl<\mm(' Je.' 
Il;' '('UII-, ,çc'wl, du Con,'\'ll lk r Europ..: a\a il (omnw linahll' pn'IIlK'R (1...- I;Ki 1ilcr la n ... hlll1 l' 
dcs pcr~(lllnc". dan.; l' l'~l':tC(' .:urnptl'n:, ;\ ':1.' l'miel ~'Cll :ldj,)ign;u l un ilut rc, ü~hll dl.: aécr 
un sy~k1l1c e urop':l'Il d ' apprçntis~agc dc~ languc" p:lt' ks adlllt e~. IIr )! aJII ~e ,k m<lllii:re 
modulaire l'n (lml':, l':Ipi l ali~; lblc". li l'omk ~ur Ulll' all;tl y~1." ,ks \w~l.lin ~ lan pgl\'h . Cc pruj et 
n'a pal' l'U le JOUr. san .... d"u t.:: pareo.: (lU": le, ù'nJillm l' [',.iiIIlIUl'S [l'\'liI ,,:nl lu~ IlIltre ,_. 
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.A,·('c le recu l. il app:mlÎ, <l u~~i que l'lin ..: dc~ fin;lI IIC:S Ill' l';Ji, J..: œ progr,tlTlI l1I.: lie 1.1 1)1\'1-
sion d..:s 1anguc~.! ~ lé dc diffuser l' appwchc comlTll.lnh::nin: ~k l' cll:ic ignt:ment d,, ~ langues 
p:u k hall!. c' l'sl-:l-din: pal le hiais d..: ~ pwgrnl11111":~ J"';ll~": lgn('mcnt. On ..;hcl'('l1a l1 ilinSI :1 
:\~ ir sur 1..: <; syst~nH,:s è,jUCiltifs, en l'I"OIlIOll \allt une apprndll' d..:s en se lgnem.,;nl s dl' langue,> 
r':putéc plus l' fIi c'lI';" ]l ,li' rapport aux lin a li k s redll' rdl":'~'S : la cOI nnlUll lcati on dfe...:r i\'c 1Ô!ltr'e 
les locutcurs. ('el '.lbJccti f r.: htl!! -au.x lII~thlldolo )!il' ~ J' .:ns.:\gtlemt:nt a !lni par pn;ndrl' 1.:: pas 

su r œ lUl d'ordre polit"'.lu,: dcv,m t k~ di rfi..: uI!6 il ins li lul!ünnalist,':r de, dhp<:lSlt ifs 
a justables d· c u!>Clgn..:m ..:nl Jes langue,;, . ~ln a privlkgl'; hl ~'réal i{ln d 'ullIe" n llturc diJ:Ktiquc 
':UWpéCnlll' p:Ir1:J )!":l', ( d tc-ci s \'';1 l·lmndl"';..: uh..:n ..:un.·[lli.·m 1';11' b rd Je\ ion .. ur k s <lUhl
arprcnliss,3ges ct rilpprelJ t l~sdgc rd le\if (omm..: li ll1Tll' de Llpprupnal10H ~r unc langue, 
tl' ln( l'Olllllle 116I1:1rd1l: d ' appro pria lioll (1..:- \ l:mgtK" hlUjOUr:-. ptlssihk par dé bul. il laqucllc 
il a 'it:'lllblé impllt1am d.: pr':: pdr..: r ks i ll~ ll l lllh.)lh ..:duCafl\t:s cl ks appn:nanb ' . 

Il ne ,'agit p l u ~. au.i('urd ïitll. de prolllllu \'!,ir la <i m~' 111\JLh1I(1gle l'(lll lllHlllICal i\,c ». t;n t',lÇ 1CIH 

lloU\eau ~',t surtou l C(lTl.,lilllé par k bi t qu..:, toui,)ur~ sou~ 1'i\TljJul \ J()n de la Dil' i,ion des 
langues , un r'lppnx.~ bel1l '; lll lks .:n~ciO!n.:m(l1l~ Ji.' l a nglle~ .:~t en p<l~SC de ~ l' t'éa li S<.'i" (11 
Ful"Opc, Ces convcrgt' lll.'e:> .:.ont rendues pllss ihk, p.n· l~l mis..: ~u poiut el la dii l'u />ioll du Ctd,r 
eu!"opù'/1 C(/fll/n l/Il .le I"e/(;n 'IICt·, I"mr ln hlll.~IIl"·. c.. \: lJtll,:UIlICrH. 0bboré C'OIl":-(11 \-cmcm Iles 

prcmiers IrdnUI.\ ,>lll (". lmmeneé ail "ChUI d .. · .. :lnn';t:s 11){){Jj, ;}utoriS<.' Ulk' détc:rlllm:ll it)1\ par
. a g':·~', sur la hil~ lie délÎnnil1n" cnmmun,-',,_ d..: III Il:l1Un! dC':> COlllp.! lt'nces d'{, Il :-": lgn~'m~'ll t 1'1 
d -apprcntl:>sag.: .:u langue:.; CI des nin'am, lk m:li1r1:-..: d:lIl :> c":s cumJX'l t'nœ-~, 

Cl'l l": exigence \1e çÙlIlpamhi h t':- J,-'s l'ompé tc lI l'CS ':11 langucs C'llf rc le" . tiff..:renh pro
grammes d·..:n~eiglle menl ct ': l1lr..: ks d i flërell l ..:~ hlllgu.:~ ,-'S I une <111..:nlC d u Ill:u'c he lks 
langues et du marché d.:: l'..:m plOl, l'af l'ile p":rllll.:\ Uli 1.~(lTllrôlc lle qlLalité. Elle WIlStitUi: sur
t,lU( une conditi on de ln mise ":11 place d ·un..: 0dlil'~lIi()n pluri lingue, pu isqll · .,; ll e j1..:-rn,.,1 la 
~peeification d'clhj t:c tifs div .. T~! !ll~s Ipdf ((lrnpé t e n (,;t::~, pal langues, par .. scl..: >:1 phases ,.Il' la 
tô rrnation aux lang u(,;~ \oul au long d..: la \\(~ " , ) ct,..:n l'<)l1s":qucl1ec ,la ..:rbliO)l J'i l inà~ in:s 

d'apprcnlissagc~ d i ver~ i li "::s. dam I;;squds il "..: ra l'k::Ul-0m:: plus a , ~": J ..: ml'nager d ..:~ ":~p,KCS 
pour l'appmpriatlun Je J av,m\age de van ':te, li ngui .. l it.J uc" 

CONsmUER UN OBJET-LANGUE 
C'est dans celte conjo lleture que prend p lat.:..: r dahor3tÎoll {ks référentiel s pou r Il' frança is. 
POllr d..:s rai~(lns de eOlllll1oJ ih':' el pour ":\'Il.:r dt: de ~ , '11' reeherdlièr des équ i\ a1c lll~ :mx d,,:s l
g nalion,; mdaphoriques lllili~':L's pour d":slgll..:r ces nivea ux pUlll' I" anglai\ ct en anglais. 011 
a choisi dc s'en I..:nir ;'1 la dc~igŒ\110Il allant dt! 1\ 1 ~ ("~. qui L'q utili~':e couramlll ': 1l1 dans Il: 

C(ldr,' l'W')j!': ' ''11 (0111111111/ d.' l'd~;rC!/('t' l'OUI" !(',\· !,lI7gu,'.I' . l.e niveau H2 cllrrc ,spnl1dmit don..: 
au hill/age an gl')phon..:, !JI <lU Ihrc,lm"', . 
La vo lOn!': dl' r..::.lis..:r C~'/> d dlcfènts rélàcnt id ~ dans un m0m,-' cadr..: lIlstitutlOnnd ct :I\\:C Ic~ 
m':mes ét IUlrx· ... J..: hn!:!uis\<.:s ct d idacticiclb IIl'fI! Ù la IIcl'cs,iré d'ajust..:r le" nivcaux de rd t· 
r~'nœ ..:nlre ,'u,\ Cl don..: lié c{lH~~e\'oir rCIl"cmhk ,!ans .. a to lalilé. J ..: lI1allle r..; : • ..:n a~:>un:r la 
{"()hl~rcHcc. Pour le rranl;a Î ~, .:el1': ':-l11 rcpn-.e ("omm,-' JK'C par la (onslruclion (Il' B~ CI dl.: ' l'ra 
sui\"Ît: de (;t: lk Ùl~ A I, 11 es! ens uile prévu de rt;a liscI' k :- llI \l'UUX ;\2 c t il l ":-1 d ' i:hlh\)T":T ult:.:
ri..:uremcnt k~ (ku.\ ni\'ea ux C . Ces d.:m icr:-i C\))Il't:rne lll un nom hre d 'app/..:-nanh p01cnlld s 
p l u~ limite l:1 pllSt!Il\ dc~ probkme\ lh':miqu.,:~ ~' t lcdmiqucs d'tlne g rand..: l'llmpll'x it":' mais 
Il s sont pl:rtin":l1ts pOlir des rll bli(:~ -;lfdl':g iquelllcl1t d':c i,; ifs, co mme ks cn~eigtmnt~ ('Ill It.>s 
inlcrpretl", 

3. " nlr. en r,artleu l lcr, I lo'Il II. . . 411IUlWIIII~' d (//'J!r, 'It Il>"ag(' .1<,.,·I<lltgll<'s ,'/nlll.!!,<''''·.', ( l'II\CII UC 
IT ufl1llc, Slr.t~h"ll r~, 1'17'1 /pUlS 19 !C_ H allcr, l',mM. 
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Référentiels et norme linguistique 

Ll' ~ r0lCt'cmi ..: 1s s(ml ~ 1 <tt"1l1n'~ ':Tl t'..:bli(llt ~ Ii'l q t l: .1\ ":': k~ ~<lkg 'lIi,, ~ CI k , ( k~,ri pk llr s ir\:\ I

'l-dih' I c~ (' il' nKnh P":I'l111' llant ch; ~p\\: i1i cr "li de ,Iéjin;!' la n:I IU!" ": (k L'haqlll' U llll pl'l":ll\:l' ;11I 
[] i \l:,1U I l.; tn..J i tri s~' ..:n \ l~,, ~é ) du ( ad!",' ('I(I"<Ji"'" ~II {"IlI//1/1II de n :./, "rel/( (' "O//! ' f. '.' I(/I/''':u('\ 
\-Ia i, n'11.' ;lrl Îl'ulatioTl <t u ('adn' Ile r~'nlll:1 r,l ~ <IL' r\" t' u Jr~' la 41l~'~tuln du rù\c rHltlll,llha lcur 

qll ' t::~ ' ,II)Kllt: :J j ou..: r d.' lu("/o [OUI n: k n.: rJl id . LI '~lJ"rglc fra ll~'ppl ll) 1J1:" a I"n' tJ\ r~: lkl1h cc 
r nlJ ~' I IiC dl,il p:l ~ l ai~~..:r o.:w irt; 'l U": . j)('ur I·lit: ltrc . k'~ ri:!c n:1l1iL'I:- p('lIr k i l:lJh;ai s pr.'Tl Tlo.:llt 

CJl ':(lTl1 pI C mas~i H'rn~'n l ks Pilrti uilari 16 rl'g i (l ] lak~ du fr; lIll,;;li~. qll elk <j ll~' , p it hl <k l Îni!Î l'n 

.~(ll·i (\hngtl i ~li{I IiC 4 U ~' l\m donnc dç ' "l '',r.t.i(ln. ('da a ('lé unc Pi "lÙdll '"- 'U\ C!l1 dan/h'c au 

('o l1sci ) (1..; l ' Europl' le!» /llI l 'lIIl r <kl'rt\..:m k~ C01l1r~' I \'llCc~ \ "l'~', d..Jn ... J..:, \:tnl' IO:' J~' 

kU1J;lll· ... dn..:,; sTIIII(I,/I~/,. Cette (k nIlHlin:UlOn lk SI((I/lllIr,' ou IIlilTIlIiIl,i/]{/! n 'l'sl ~I.:r1~" pa~ 

l' \l'Ill ptl' lr:l mhi~lIil0~, quand on 1,1 ra!l]1 ,lr"ll' a\l \ r0:dl l ": ... ,*,u (\l in j.!llhl lqIIC\ d ,lll\ .:nll:lI\ 

ptl i it iqlll'S, Cep.:n dant Il' rf(lp(\ ~ n'l'st p ,l ~ i,' i d~ ckcri rl ' lk~ p ntt l qlll' ~ ~ (lcil il i n .l! l1i s tiq Ul'\ . 

lHa i~ tle ('.lthtruin-' de'- ,-.bjdS JiJa\;t iqul" en me'ure d l' pcmle ltn,-, d~' l'n:-cr Je ... rr('\gfamme~ 

d'l'n""'lgill'll h::nt Ctllllp;tllt"ok"". On ' -l' Il lt ~'ndra dOl1c 1<':1 a un" fran;,:m:- illh;: rnat ion,I ) ', <I U SSI 

l::t r~cIlK'nt parrag ': qUl' pO'-"ll->k . en tant {)U(' \ ariell' Ill.: ,:on~sp" rhlan l 'ail'> doute :'] <l1H.:UnC 

c'( \lllpelCn,'c ,·\lil,'r':ll' l~l :1 ;lUcun,' pcd;mn;mlT ( lb,~I'\,lhl,' . plI i -;q u\:Ih;: .: .. 1 l"\llhl J"uitl' PPUI 
': ll "l'I~.UI" , llc' l l l 

' l "I,lhot"aUOIl dl' rdi.'r,'mich sp0cdiqut::, :t cl' rtaiJ1("~ \·ilri":tl'.~ lk Iran~ais ( illkrnallOnal. J i.: 

HdgiqUl' \'U ÙU 0 Ul'hl'l' , du -" 1I{) I I.: b 1 rJ l1ù', d", '\ntj lk~ Ir:lIl~-a l '," ) (,",] cl't'~'nd:1Il 1 par
f:ü!c:m,'lll o,;1I,i ~ag"ahk. dan~ 1.: \'adr" ,lu ( " \ll~e i l lk lï,lIrol'~· . m:H' .111"] cn dl'h .. r, d,' rt'lll i
l'i Si l'l'Il ~oll haik d is p(I ~ .:r· de rd;:; rl'l\ \i ,~ I ~ ~pL'l'irlqll L'~ pOU l' le fr 'Ill~·:li , . 1:1 "ll il l'~ t 1:lllglll' 
ofïiciclk 0\1 Il:lti''Il,d e,; 1 ~ .:n ! l'(ls ~ i h k lï lllili~L' [ le l'r0 '<.: l\l .\;1('(111 JL' 1''' I,,- !, 'ji'(/II\,a;s p,'lIr 

<;;t m011H'dplogi,' (h.' r~'a lt ,att\\!I , la l:'lI~g.,.ri~ali(ln ad~lpl~~'. le matCrid 1 <.:rl'o;t l n':'uni Il pi.:ut 

l'll <lUl'!' dl' mèll1l' 1'(111 1' d ' autr~'~ !an:;I1'" k~ lan~m" d ~ ll'~ r,'g'Ol/lIff'~_ fl/II",III<I//{".', du 
!!',-ri/')/I'I', PU Je, !;In;:'lll':-' w ili s..:·\,s pa!' k~ (,0mlmln,HlIl'~ r~'n'lllm~'ll1 l1bl;llk"s Il:m, h:~ !-Ials 
fLIIl COr!\(l ll\'" 

nc~ \' ,1T'i :lll t~,,, T':gionah.: :- ~on t l'CpL'll l1>lllt il1\ c lll(\ri 0(:~. (k m~t1I i(T \' hicr, ,klimilç,', d:ln~ ;,; ~ 

\ /l'e<//I fi 1 !'''(/I" 1 .. ti'(//!\ al\. I.a ~·il IllP~'\~:lt\.' c rdati \ {' Ù 1:1 l'eRepti"1I d,:, \'aridl'~ ""·la1.: \ ~'I 

r':g:hll1ak, .::,1 !tle<lll'l'l' dan,; k~ ]li\ ~'a!l~ ( du C"d,." , mal' il il ~<.: tl1 blc "!lI'0!1 Ull, du pomt dt: 
yue p,'{10';:1',Sllj lK' , do,; ];I Jrl' fif' ur~'r &,:~ \:lri('l':~ k:\l\ïlk, du 11<111<,,1\' llir1J,,'c, 0.:11 lk lFlqm' r.:t 

Cil SUi~"l' lLtlh le ch;\)'lIro,; (, qui C('Il L'.:r1ll.: !c s noti\l ll~ 'pl'('if'qllc". 
Ln f lll , C(,mnll' 1,,1\1[ Cil l1il'(' IIII-SCll i l . (I ll n'a pa..; l;(.ï 1l1': dl' , :(: , !Il \.:nt; l ir.:' lk \ r L'a l i~,! l i IlIl S 

\c rbi!h:~ fdc\':ml cl.' 1'0ral sJ' \lntan(~, 1'11jpnt ic rs \.,(.It,id0t':.:s CI'l tlI\\{' lIun ac('ept.lhlc~ ; !tI 

re~ard d,' k\ r10nnl' "('CLI' l l1 lguistiqu..:: \Iai" ~i 1' 0 11 pC\Ll ,' i ntl:ITll~.,; r 'ut b Il~~"l""' lle dt:: bi r~' 

Ill <t ll ri--;~'r .,;~'J1ail1o,;s lI" ('C" fonncs. II .:--;\ l" IJ cnl qu,~ le- ilppre !"ullh tl\tlH;I!,' ur~ ~.::ront tIl11~>nl's 

il le ... ro.:l\ùlHtr~>r ,' t d llll" ;'1 Ic~ lTt"l1Illlal1r.,: ,'1 il k, rùll1prcndrC' 

Méthodologie de réalisation 

L :l l11('tllI .J"!1l~il· :I d\>rk\~' pl'u r !a r '~ lb!nl,'I:!'n dl' ('~'~ n:krcnü,'! ~ ['!t'lIl ;0.: fÜIl~':ll" Pl' lI l l'l r~' 

\k,Tit~, lt :r ll' k , nl':ll1 ':~ h'rrn~'~ 'IUl' ~' l'Ik ~l' ! ,-' J1m' pPlJr rl'bhpr ,lllpll (k~ ('dh::lk' du ( 'm:'-" 
(1' 1:" 0 <::1 ~ II I \ 1 

• lll ~' \!'il1d l" jlllui tl \'C~ Ill' U: Id ,:1\ 1: .'," .'" lk~ d" I1I1L'.'S :il 1lé I ht:CI IL'~ ;1] '1',: i ,1 d l" .: ,\ P,~ 11 ' 

(,l..;, lill).:l,i"l'~. ~':I 1'(';'\I!ITC(I~·"l. j .rl'mi~'!,-< ln: .. ,' ,Ill ['l' l llt ~~Il ;;:(!Ulk' l! ','\l'crl~ l'I c.\p ~li 

111('111<111,111 ("\l'l'J1I"~' p nlk.",i"llll~'I1l' ~- ..:,,;:jale ':1'!ll,"!lJ:l!i,~'~', 1''''11'': ,le· 111-.["ulhllh 

d' t'l1,~'i).:lK'lll\"ll) 
• m:lil(ld ~', '-1'-1:111\ I :; I~ il,:" \ ~" 'i Ik:,' 1\>1' .Jo.; lin lll',' \" :1 r;l!"1 II ~k l ,,~(> ,k 11-":''I n,·1\('.', \ l ;~i~ 

l'c l k , ,,;' i S\' IlI tI"I:.'~ II1""l l i l'll'I.: ,. l'lI i~;F (III Il<: dhrt'y,' p: ,~ :\ 1 ·~'\ I , .k l l , 'c' . • t.; Îl' i'q :IC:IK_" 
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Vorbemerkung 

"Profile deutsch" ais Kompass und Weg-Begleiter 

Mit dem Plan eines Weges kam die Freude am Unterwegssein. 
(Peter Handke) 

Vor Kurzem noch ein Plan, liegt mit " Profile deutsch" heute ein fertÎges Produkt var. Entstanden ist ein Hi/fsmittel und 
Werkleug, um sich in der vielsch ichtigen Welt "Deutsch ais Fremdsprache und Deutsch ais lweitsprache" zurecht
zufinden. Mit der VerOffentlichung ist tür da!. Autorenteam ein freudvoUes und teitweise auch hartes und mit Ent
behrungen verbundenes Unterwegssein abgeschlossen . Da ... !. aut diesem Weg ab und zu Abkürzungen, aber oft auch 
Umwege und umichere pfade gegangen wurden, war für aile w ichtig, um an ein Ziel zu kommen. Das Ergebn is, da .. 
heute vorliegt. verstehen wir ais Kompass. ein oHenes Instrument 9ewis~rmal1en , das allen Benutzern helfen soli, 
einen eigenen Weg durch die pers6nliche beruflic he Arbeit zu fin den oder diese optimal zu gesta lten. 

Sprachen lassen sich nkht über NÎveaus definieren - und Menschen noch weniger 

"Profi le deu lSch" ist die erste konkrete Umsetzung der Grundideen des "Gemeinsamen europaisehen Refe renz
rahmens für Sprachen" fur eine Einzelsprache. Dies war ein spannendes Unterfangen, denn Konzepte und Postulate 
des Referenzrahmens mussten zuerst interpretiert und dann auf eine r praktischen Ebene umgesetzt werde n. Heraus
gekommen sind Niveaubeschreibungen, lernzielbestimmungen und sprachliche Mittel für vier der sechs Niveau
stufen des Europarats. Wi r verstehen diese "Stufen" nicht ais "ein für aUe Mal in Stein ge meif:l.elt", 50ndern ais Orien
tierungspunkte und leitplanken für l ernende, l ehrende und Vertreter von Wirtschaft und GeseUschaft in 
unterschiedlichsten Institutionen. Vlele Entscheidungen, die wir selbst nach li.ingeren Diskussionen getroffen haben, 
werden hoffen tlich wieder zu neuen Oiskussionen führen. Dies ist ganz În unserem Sinn, denn Sprachen - und noch 
viel weniger Memchen - Iassen sic h njeht ersch6pfend über Niveaus definieren. Wir sind aber fest davon überzeugt, 
dass un~re "Stulen" ais Richtgrollen helfen werden, mehr Transparenz und Koharenz in das lernen und lehren der 
deutsc hen Sprache zu bringen. 

Inhalte und listen ais Vorgaben und ais Anregung und Anstoll fOr Ver~nderungen 

Ein zentrales Anliegen von ,. Profi le deutsc.h" in, dem bestimmenden und normierenden Charakter, den Niveaube
schreibungen bekommen k6nnen, entgegenzuwirken . Die Niveaubeschreibungen verstehen sich ais Richtgr6f:l.en, 
nicht ais hermetisch-objektive Vorgaben . Die listen si nd aIs Anregungen gedacht, d ie man fü r die eigene Praxis 
umschreibe:n oder den spezîfischen BedürfnÎssen von lernenden oder Institutionen anpassen kann. Da nk dem tech
nischen Mittel der CD-ROM ist dies moglich geworden. Viele Inhalte kannen regionalen oder spezifischen Bedürf
nissen angepasst werden, ohne dass dabei der Wert international vergleichbarer " Stuten" verloren geht. Damit ist 
natürlich unser Wunsch verbunden, dass Sie aIs Benuuer nichl nu r lhre eigenen Erfahrungen einbringen, sondem 
auch kritisch und vcrantwortungsvoJJ mit dem vorliegenden Material umgehen. 

Viele Men ... chen haben uns und das Projckt unterwegs begleitet 

"Profile deutsch" ist ein Projekt von und mit Mensc.hen, war und ist somit ni<ht frei von problemen und Fehlern . 'Mr 
m6chten allen danken, di e uns geholfen haben, auf dem Weg zum Ziel ein tragfahiges Netzwerk aufzubauen und 
damit dem gesamten Autorenteam zu ermaglichen, die Motivation und die Bereitsc haft zu einem enormen Arbeiu
einsatz autrecht zu erhalten. 

Ein erstes Oan kesch6n geh6rt unseren Auftraggebern, dje nic ht nur finanzÎelle Mittel bereitgesteUt, sondern auch 
den Umfang des Projektes klar abgeste<:kt haben: 

- Margareta Hauschild und Jochen Neuberger von Goethe-Institut Inter Nationes und Joe Sheils yom Europarat, die 
1997 die Initiative für dieses Projekt ergriffen haben; 

- Gertrude Zhao-Heissen be rger vom Osterreichischen Bundesmin isterium für Bildung, Wissenschaft und Kultur, die 
von Anfang an die Wichtigkeil des plurizentrischen Aspektes erkannte; 

- Werner $chmitz und Hans Simon-Pelanda, die ais Projektverantwortliche des Goethe-Institut Inter Naliones das 
Proiekt umsichtig und beruhigend begleitet haben; 

- Margareta Hauschild, Eva Marquart, Dieter Arnsdorf, Günther Hasenkam p und Otfried Zi mmermann, die uns al5 
Projektgremium wahrend ail den jahren kritjsch und mit Wohlwollen unterstützt ha ben. 

Unseren Experten, die uns mÎt viel Unterstützung begleitet und uns in kriti schen Momenten Mut gemacht haben, 
konnen wir hie r gar nicht genug danken . Sie haben durch kompetente, sachliche Mitarbeit und durch Beschei
denheit geholfen, eine Almosphare zu schaffen, die frei von akademischem .. Gera ngel" war. Wir danken: 
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- Hans Peter Apelt (Goethe· Institut Inter Nationes) für seine spontanen Interventionen und visionaren Gedanken; 
- Richard Bausch (Ruhr-Universitat Bochum) für seine konstruktive Beg leitung, begriffliche Schiirfe und seine imm 

skheren " Ceografiekenntnisse"; 
- Robert Saxer (Universltat Klagenfurt) lür seine grol1e Hitte, Geduld und Unnachgiebigkeit, vor allem in SachE 

Grammatik; 
- Günther Schneider (Universitat Freiburg/Fribourg) für seine Kompetenz und se ine Erfahrung mit NiveaubeschrE 

bungen und die vielen kritischen Anmerkungen. vor allem zu den Kannbeschreibungen; 
- lohn Trim (Europarat) tür vaterliche Ratschliige und seine Gesamtsicht des Projektes im europaischen Kontext. 

Ai s Projektleiter haben wit in den vergangenen lahren immer wieder erfahren kônnen, wie aul1ergewôhnlich wichti 
die Arbeitsatmosphare und der gegenseitige Respekt in einem Team sind. Dank der gegenseitigen Unterstützung i 
guten und .. chlechten Zeiten, var allem aber dank dem Engagement und der Arbeit, die das normale Mal!. oft we 
ubertroffen haben, war es méglich, die Geister, die wir riefen, wieder zu besanftigen. Grof1en Respekt und herzliche 
Dank an das ganze Team: 
- Helen. die nimmermüde Grublerin; 
- Manuela. die vermittelnde Strategin; 
- Paul, der horizontal und vertikal li est; 
- Stéfanie, die das Projekt nach einem Jahr verlassen hat. 

Das Neue an "Profile deutsch" ist - neben dem Inhalt - die" Verpackung" . Was früher in dicken Büchern mit lange 
listen im Bücherregal stand, ist heute auf einer dunnen Scheibe eingebrannt. Um:ere Programmierer wis~en , wovo 
die Rede ist, da fUr aile Beteiligten diese Art von Umsetzung Neuland wa r. Die effiziente Zusammenarbeit zwische 
dem Autorenteam und den IT-Spezialisten war nur môglich, weil beide Seiten immer wieder bereit waren, weiterzl 
lernen und sich auf das Prinzip Hwork in progress" einzulassen: Merci milles foi .. .li: 
- Christophe Berger, der teilweise ais Einziger noch daran 91aubte, dass eine CD· ROM machbar ist; 
- Tobie Gobet. der nie aufgab, ungewohnte Verknüpfungen nachzuvollziehen; 
- Mike Wiegel, der immer die Ruh e bewahrte und nur mit einem guten Essen auf andere Gedanken zu bringen wa 

Ein groBes Dankeschôn geht aber auch an den Vertag Langenscheidt, in dem sich im Hintergrund viele Personen un 
markttechnische und inhaltfiche Losungen bemühten: 
- Herbert Bornebusch, der das Projekt sa spannend und innovativ fand, dass er es ins Verlagsprogramm aufnahm; 
- ManueJa Beisswenger, ohne die der Tippfehler-Teufel standig auf dem Bildsch irm erscheinen wi.irde; 
- Sabine Wenkums, die der Broschüre und dem 8uch viel Sorgfalt und kreative Kritik entgegenbrachte; 
- und aile anderen Mitarbeiterinnen und Mitarbeiter des Vertages, die sich um Druck und Grafik gekümrnert haben 

Hinter den Kulissen und manchmaJ auch im Vorderg rund haben uns viele begle itet, die wir nicht aile auflistel 
kônnen. Freundinnen und Freunde, denen ob ail unseœr "Niveauprobleme" manchmal fast der Appetit vergangel 
15t. Wir danken allen fUr die Geduld. Speziell danken môchten wir: 
- Hanna Bancher, die vie le Wôrter beisp ielhaft eingebunden hat; 
- Duri Darms, der nkht nur listig ein-gele~en hat; 
- Hans-Dieter Draxler, auf dessen Vorarbeiten wir aufbauend zugreiten konmen; 
- Frau Hirschfeld und Frau Reinke, die die mündlkhen Textmuster zorn "Klingen" gebracht haben; 
- Toni Nat, der "gramm atische Baume" erklommen hat; 
- Peter Sauter, der zu gewissen Zeiten mit-meditiert hat; 
- Regula Schmidlin, die den Durchblick bei Dreierlei Deutsch bewahrte. 

Dass in der heutigen Zeit der allgemeinen Finanzknapphe it Geld zur Verfügung gestelJt wurde, um dieses Projekt Zl. 
ermôglichen, ist ke ine Selbstverstandl ichkeit. Wir môchten dafür nampntlich den folgenden Institution en danken: 
- dem Goethe- Institut Inter Nationes (GIIN); 
- dem Osterreichischen Bundesminisl erium für Bildung, Wissenschaft und Kultur (BMBWK); 
- dem Osterreichischen Sprachdiplom (050); 
- dem Eidgenossischen Departement für auswartige Angelegenheiten. 

Wrr wünschen Ihnen ab 6enutzem und Benutzerfnnen viel SpaB beim Entdecken von "Profile deutsch" und hoffen. 
dass das Buch und die CD-ROM Ihnen hi lfreiche und nutzliche Weg-Begleiter bei Ihrer tagJichen Arbeit se in werden. 

Freiburg im Üechtland, Frühjahr 2002 Martin Müller und Lukas Wertenschlag 
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PREFATORY NOTE 1'0 VANTAGE FOR L1TH l!ANIA~ 

AIIHf WIUl , the V;mlage Leve 1 for LÎlhuanian . is the latesi ac.Jùition {Q Ihe s~rics of 
fum.:tionall y ori en l ~J language clesnÎptions loaugurated hy the publicatioll in 1974 hy the 
CouBeil of Europt! of the Threshold Leve!. produced by Dr l A. van Ek on the hasis of 
preliminary studies by membcrs of the Expen Group sel ur 10 investigate the reasibi lity o f <l 

European uni t-credit system for language Icarning hy adults. The model has provcd ils vita1ity 
and uscfutness over more than lwenty-five years . Versions wh ich have been puh li shcd or are 
in prepara tion for over 24 European languages have provideu a basis for tlle devclopmenl of 
curri cula , matcrials and examinalions in many countries. The model itself has conlinued to 
dcvclop, particularly in respect of its socio-cultural aspects and its handli ng of 
comnmnÎcalion strateg ies. It has now becn dcvelo ped for duce levc ls: Wa yslage, Threshold 
and Vantagc, of which Threshold Level remai ns the central pl vot of rcferencc. 

The Threshold Level may be règarded as the key e1eme nt in thè series. :-. ince il auempts 
to îde ntify Ihe min îmallinguistic equipment which will c nable a Icarner 10 deal with the more 
predictable situations of dui ly lite as an independent agent. 

The politÎc;1! changes of the rceenl past in Eastern Europe have Icd 10 a powcrful 
resurgence of the nalional language of the Republic of Lithuania, which having regained ilS 
independcnce has taken energetic mcasures to reassert the position of Lithuanian as astate 
la nguage, the normal vehicle for political and public affairs. It is in Ihis pe rspecti ve Ihal {he 
eJaboration o f firsi a Threshold and now \l Vantage Icvel for Lithuanian has been undertaken. 
Slenkstü provided a sound basis for a reali stic assessment of the communica tive requirements 
of non-nati ve speaking residents using the Slate language. AuHtuma will carry Icarners with 
the sarne necds and perspectives a slage fun heL The leamer will be equiped to dcal with a 
wide range of situations in daily li fe , and strategies to use that equip ment to the beS[ effect. As 
such. Slcuk."tùi a nd AukJtuma may he found o f va lue as points of refcrence in the inter
prelation of lingui slic aspecls of cilizenship and employmenllegislation. 

1 should like 10 cong ralUlate Dr Meilute Ramonienc :ind the me mbers o f the Working 
Group on their excellent achievement and to thank the Lirhuanian Govem ment for the 
initiative taken and the support g iven to the Project, as well as Mr Joseph Sheds and Mf Jose 
Pascoal for their va luable role in consultation. 

John LM. Trim 
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KU'tcO<pÀt y ta Ta NÉa EÀÀllVtKa 

A' tÔIlOÇ 
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y 1Ioupyoio ESWTEplKWV EUaoaç 
y 1toupydo I1môdas K{mpou 

LU).l~OÙÀlO T'lS EupW1ITJS 

EmaT'l).lOVlKOS U1IOÙfluvos: 2ni8ryç Evma8ui.iiryç 

LUW.:pya:'ŒÇ/tOêÇ: 

EçmTi:plK6ç LUllfjou)"oc;: 

N10f3'7 AvrWV07WU).OV - E))J16a 

LJ.1apW BO?/aT(ù5ov - E)).6r5a. 

{Jfl/f.~rpa Mavàj3~ - EûàJa 

ecoouaia. nav).ioov - E)).ciôa. 

Ay}'CÂIK~ If/OJ.TOV - E;';"'ô.ôa. 

Awv.ia Apj3avir~ - KÙ7fpoç 

BapwifJaç AoiÇi61Jç - Kinrpoç 

John L.M. Trim 
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Preface 10 Threshold Level for Modern Greek. 

tt is a great pleasure to welcome Threshold Level for Modem Greek to the expanding 
Camily of threshold level specifications of leaming objectives for European languages. 

The vitality of the threshold level concept has gone far beyond the expectations of the 
expert group on a European unit/credit scherne for language learning by adults, which 
provided the basic conceptual scherne and raw materials for Dr. J.A van Ek's justly 
celebrated pioneering work in 1974. Sinee that lime, corresponding specifications 
have now becn produced for 21 European national and regional languages and rhe 
work bas influenced similar developments across the globe. 

The concept has, of course. not remained static. Even in the earliest days. the 
descriptions for French and Gennan were in many ways innovatory. Following a 
series of studies in the eighties, leading to a reformulation of the basic model by Dr. 
van Ek., a revised and extended version W3$ produced in Threshold Level 1990. This 
revised model has been foUowed in a new version, Waystage 1990, of the intennediate 
objective deve10ped in the mid seventies in connection with the Anglo-German multi
media cowse Follow Me! Il has also been used for the 'third level' objective Vantage 
Leve/, directed towards those of the same target groups who wished to extend their 
linguislic competence quantitatively and, especially, qualitatively beyond the 
minimum required for social independence in the country or countries concemed. 

Threshold Level 1990 has also provided a point of departure for tearos set up by 
governments and regional authorities in the Council of Europe's member states to 
develop comparable communicative objectives for learners of their national or 
regional language. The Council of Europe has at their request provided consultative 
advice, but not directives. There is no queslion of simply translaüng an existÎng 
specification into another language. It is for the ministry and learn concerned to 
consider how its national needs and those of learners are best served. For instance, the 
Scandinavian countries have paid particular heed to the communicative needs of 
migranl worlcers. The regional authorities of Spain and the govemments of the Baltic 
States have felt the need for a communication-oriented description of tbeir languages 
as a central point of reference for the re-establishment or reinforcemem of the role of 
the language at the heart of national or regionaJ life, often after long periods of dedine 
as a result of neg1ect or even active oppression. 

In the case of (Modem) Greek, the tcarn felt, rightly, that if the specification was to be 
truly leamer-centred. the situatÎons, characceristics, motivalions and communicative 
needs of leamers should be first objectively established by an internationaJ survey. 
The survey was in the fonn of an extended questionnaire given to 740 adults aIl over 
Europe. The use of the questionnaire was a unique feature of the Greek specification; 
the responses to il were statisticaJly analysed, carefully evaluated and, presented 
alongside the T-Level objective itself. go far (0 confmn the relevance 10 learners of 
modem Greek of the situationaJ, functional and notion al categories in lerms of which 
other European languages have been described. 
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This is onc way in which the authorial tcam al the newly.founded Centre for the 
Greek Language set up by the Greek govemment in Thessaloniki of which the 
Department for the Suppon and Promotion of the Greek Language under thl! direl:tion 
of Professor Stathis Efstalhiadis of the Uni versity of Thessaloniki has hrokcn nt:w 

ground. Another innovation Îs that the project has been an intergovemmental 
undertaking involving both Greece and C yprus. The Consultative Group set up hy Ihe 
Council of Europe has included representatives of both count ries and the Appendix on 
the specifie characteristics of Greek as spoken on the Island of Cyprus was 
commissioned by the Ministry of Education of the Republic of Cyprus. W e have to 
express our indebtedness to the Governments of both cauntries for the material and 
moral support they have givcn to the Project as weil as to the authorial (cams fo r their 
excellent. innovative work and ta the mernbers of the Consultative Group for their 
advÎcc and commitmcnl. 

Tbe Greek Government has now charged the Centre for the Greek Language with the 
further de velopment of specifications corresponding to the ' Waystage' anù 'Vantage ' 
levels. We look forward eagerly to the complction of this work, which will make 
avai lable to teachers, curriculum planncrs, course developers, tex tbook wriler:-., 
exarniners and others a common instrument for ao.;suring the progress ion, coherence 
and transparency of institutional arrangements for the learning of the Greek language. 
Il is not, of course, in any sense a language course, but may perhaps also he of d irec t 
use as a reference source to experienced language learncrs wishing 10 add Modern 
Greek to their plurilingual competcnce for European communication , which i .. the 
central concem of the work of Ihe Counci! of Europe in the language field . 

J .L.M. Trim, Cambridge, Scptemher 1998. 
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Préface à Latviesu valodas prasmes Umenis. 
niveau seuil pour le letton 

Latviesu valodas prasmes Umen is, ou niveau seuil pour le letton, constitue le 
dernier titre d'une série d'ouvrages décrivant les langues européennes sous leur aspect 
fonctionnel ; cette série avait été inaugurée en 1974 avec la publication, par le Conseil de 
l'Europe, du premier Threshold Level, (<<niveau seuil») réalisé par J .A van Ek sur la base 
d'études préliminaires menées par un Groupe d'experts chargé d'é tudier la possibilité de 
mettre en place un système européen d'unités capitalisables pour l'apprentissage de 
langues vivantes par les adultes. Ce modèle a fait la preuve de sa v;talité et de son 
efficacité pendant plus de vingt ans . Les versions déjà publiées ou en préparation pour 
plus de 21 langues européennes ont ~ p.rvi de hase à l'é laboration de programmes 
d'enseignement, d'outils pédagogiques et de sujets d 'examen dans de nombreux pays. Ce 
modèle a lui·même poursuivi son développement, notamment du point de vue de ses 
aspects socioculturels et de la place faite aux stratégies de communication. n existe 
aujourd'hui pour trois niveaux: Waystage, Threshold et Vantage, dont le second 
(Threshold, u niveau seum demeure le maillon de référence. 

L'évolution politique récente en Europe orientale a conduit à une spectaculaire 
renaissance des langues nationales dans les Etats baltes lesquels, ayant retrouvé leur 
indépendance, ont pris des mesures rigoureuses pour rendre à leurs langues nationales 
le statut de langue officielle, véhicule naturel de la vie politique et publique. C'est dans 
cette perspective qu'a été entreprise l'élaboration de niveaux seuils pour l'estonien, le 
letton et le lituanien. Si la situation linguistique de chacun de ces pays est unique et 
soulè\'e des questions de fond différentes, dans chacun de ces cas le modèle s'est révélé, 
mutati.9 mutandis, une base solide pour procéder à une évaluation réaliste des besoins 
ressentis en matière de communication par les résidents al1ophones utilisant ces langues 
officielles. En tant que tels, ces ouvrages peuvent également constituer de précieux 
é léments de référence pour l'interprétation des aspects linguistiques des législations en 
matière de citoyenneté et d'emploi. 

Je voudrais féliciter M ..... leva Zuuicena et les membres du Groupe de travail 
pour l'excellent travail qu'ils ont accompli et r emercier le gouvernement letton pour son 
initiative et le soutien qu'il a apporté au projet, ainsi que M. J. Sheils et M. M. U obera 
pour leur précieuse contribution. 

John L. M. TRIM 
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Prefatory Note to Latvieiu valodas prasmes Umenis , 
Threshold Level for Latvian 

LatvieSu ualodas prasmes lrmenis, the Threshold Level for Latvian, i5 the latest addition 
to the series offunctionally oriented language descriptions inaugurated by the publication 
in 1974 by the Council of Europe of the original Threshold LeveZ, produced by Dr J.A. van 
Ek on the basis of preliminary studies by members of the Expert Group set up ta 
investigate the feasibility of a European unit-credit system for language learning by 
adults. The model has proved its vitality and usefulness over more than twenty years. 
Versions which have been published or are in preparation forover 21 European languages 
have provided a basis for the developrnent of curricula, materials and examinations in 
many countries. The model itself has continued to develop, particularly in respect of its 
socio-cultural aspects and its handling of communication strategies. It has now been 
developed for three levels: Waystage, Threshold and Vantage, ofwruch Threshold Level 
remains the central pivot of reference. 

The political changes of the recent past in Eastern Europe have led to a powerful 
resurgenee of the national languages of the Baltic States, wruch having regained their 
independence and have taken energetie measures to reassert the position of those 
languages as state languages, the nonnal vehicles for politieal and public affairs. It is in 
this perspective that the elaboration of Threshold Leveis for Estonian, Latvian and 
Lithuanian have been undertaken. The linguistic situation in each country is different 
a nd raises different policy issues, but in each case the model has, with appropriate 
adaptations, provided a sound baais for a realistic assessment of the communicative 
requirements of non-native speaking residents using the state languages. As such, they 
mny a lso be found ofvalue as points ofreferenee in the interpretation oflinguistie aspects 
of citizenship and employment legislation. 

l should like to congratulate Dr leva Zuuicena and the members of the Worlcing Group 
on their excellent achievement and ta thank bath the Latvian Government for the 
initiative taken and the support given ta the Project, as weIl as MT J. Shells and MT M. 
LIobera for their valuable role in consultation. 

John L.M. TRIM 
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Prefa tory Note to SUhtlllSliivi. 
Threshold Level for Estonia n 

S uhtluslavi, the Threshold Level for Estonian, is the latcst addition lu the series of 
functionally oriented language descriptions inaugurated by the publica tion in 1974 
by the Council of Europe of the original Threshold Leve!, produced by Dr J .A. van 
Ek on the basis of preliminary studies by members of the Expert Group set up to 
investiga te the feasibility of a European uni t-credit system for language learning 
by nduIts . The model has proved its vitality and usefulness over more than b,· ... enty 
yeaTS. Versions which have been publishcd or are in preparation fo r over 21 
European languages have provided a basi s for the development of curncul a, 
materîa ls and examinations in many countries. The mode] itse]f has continucd to 
develop, particularly in respect of its socio-cultural aspects and its hand ling of 
communication strategies. I t has now been devcloped fo r three leveb: Waystage, 
Thrcshold an d Vantage, of which Threshold Level remains the central pivot of 
reference. 

The political changes of the recent past in Eastern Europe ha\'e led tf) fi powerful 
rcsurgence of the national languages of the BaItic States , which having regained 
thei r independence and have taken energetic meas ures to r eassert. the position of 
those languages as state languages, tht.~ normal vchicles for political and publi c.: 
affai rs. It 15 in this perspective that the elahoration of Thrcshold Levcls for 
Eston ian, Latvian and LithuanÎan have been underlaken. The linguistic situation 
in each country is different and taises different policy issue5, bu t in cnch case th~ 
model has, with appropriate adaptations , provided a sound basis for a realistic 
assessment of the communicative requ irements of non-native speaking r es idcnts 
usi ng the s tate languages. As s uch, they may al50 he round of value as poin ts of 
rcference in the in tcrpreta tion of linguistic aspects of ci tizenship and employm en t 
legislation. 

1 should like ta congratula te Mr Martin Ehala and the members of lhe Work.ing 
Group on their excellent achievement and to thank both the Estonian Governnwnt 
for the initiative Laken and the support givcn lo the Projcct, .. 5 weil as Mr .J. 
Sheils, Mr M. Hughes, Mr S. Salin and MT S. Takaln for their valu able role in 
cons ultation . 

.Iohn LM . TRIM 
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PREfATORY NOTE JO JHRESHOLD LEVEL fOR UTHUAN IAN 

Slenkstis, the Threshold Level for Lithuanian. is the laIe st addition to the serie~ of 
functionally oriented language descriptions inaugurated hy the publication in t 974 by 
the Couneil of Europe of the original Threshold Leve!, produccd by Dr JA van Ek 00 

the basis of preliminary studies by members of the Expert Group set up to invcstigate 
the fcasibility of a European unit-credit system fo r language learning by adults. The 
model has provcd its vitality and usefuln ess over more than !\.venty years. Versions which 
have beco published or are in preparation for ovcr 21 European languages have 
provided a basis for the dcvcloprncnt of curricula. matcrials and examinations in many 
countries. The mode! itsclf has continucd to devclop, particularly in respect of ilS sodo
cultural aspects and its handling of communicatio n strategies. It has now been developcd 
for three levels: Waystage. Thresho ld and Vantage. of which Thrcsho ld Level rcmaimi 
the central pivOl of refcrcncc. 

The polüieal changes of the reeent pasl in Eastern Europe have Icd ta a powcrful 
resurgence of the national languages of the Ballie States, whieh having regaincd theÎr 
independence and have taken energetic measures 10 reassert the position of thase 
languages as 5tate languages, the normal vchicles for politicaJ and public affairs. It is in 
this perspective that the elaboratio n of Thresho ld Level for Estanian, Latvian and 
Lithuanian have been undertaken. The linguistic situation in each country is diffcrcnt 
and raises different policy issues, but in each case the rnodel has, with appropriarc 
adaptations, provided a sound basis for a realistic assessment of the communicative 
requirernents of non-native speaking residents using the state languages. Aç; such, they 
may also be found of value as points of refcrcnce in the intcrprctation of linguistic 
aspects of citizenship and employrncnt legisJation. 

J should like to congratulate Dr Mcilutc R amoniene and the mernhers of the Working 
Group on their excellent achievernent and 10 thank bath the Lithuanian Govcrnmenl fnr 
the initiative taken and the support given to the Project, as weB as Mf J.Sheil!. and Mr 
Miguel L10bcra for rhcir valuable role in consultatio n. 



� 5L�

9'(�lO+%"$V"�$"1OK"1$.���ggi��"�?% !6%&1@�1!/!1�*& �K"1$!6!�,�'4�4./!"'�6!'.1�
0&' �1!�<"1$".63������������	
�
�
�����

�
�

�



� 5;�

�
�

PREFACE 

ft is 3. parti cular pleasure to wekome Fuq I-Ghatba lal-Malti 10 the sti ll expandiog family o f 
Thre$hold Leve! specifications o f l;mgu:lge Il!amin~ abj ecti'-'': s for the langu J.g es o f Euro pe. 
M:llta Is one of the smallest of the fort)' fOUf member states of the CDCC, bU I smce joining 
the Council of Europ~ in 1965, il has made il connibution to the Modern Languages Projects 
ouI of proportion ta ils size. Mal ta 's geographical posi tion, placc:d centrally in the Mediterra
nean Sea, has made the Island a focus of the most d iverse cu ltural and linguistic influences, 
\vhich have left theiT imprint on its language. The Nbltese are inevi tabl y and famously plu
rihngual and multicu ltura l, and as such are weil placed to facili tate communica tion betweeo 
Eastern :l.Od Wè:st~m \-kd1terra nean cOllo rne!:) and bet-.veen Europe and ~orth Afri ca. 

Tho::: surv ival o f the indige nolls language of the island is a striking exam ple of the vitality of 
the languages o f sma lt pcoples, the b~arers of thei r iden tity, cultme and Îmegrity, as tbey 
fum;l Îon as the omnipresent, mlim .:lIe medium of dai ly life. The Cou ne il of Europe is proud 
of ils roi!: in supportin g tb e wurk of those do:::dtcated scho lars and teachers who have carried 
out pîoneering descriptioDs of s,ualler natÎona l and regiona llanguages. The 'threshold' con
cept. first dcveloped for Eng li sh, French . German and Spanish , bas increasingly proved itsel f 
la be the most powerfu l too t fo r promot ing European pluri lingualism and multîculturalism. 
Threshold Leve l descriptions for these languages have generally been the tïrst attempts ta re
flect upon and cbaracteri se them as autoDomous, cohe rent and se!f-suffici eot bearers of the 
full pragmatîc, intellectua l and emotiona l demands of communication in everyday li ving. By 
doing so, th r;!y serve not ooly tO rein force and normalise the ro le of these languages in the 
community, but nl so to raise th~ self-awarene:ss aod sdf"confi dence of iLS mem bers. 

We congratu late our Ma!tese colleagues on the bigh qual ity and orig inali ty o f tbeir \Yo rk, es
pecia ll y in deali ng with the tirst lanhlllage of tbe Serniti c farnil y to be desc ribed in Thresho ld 
tenns. We wam11y thank the Ministry of Education of the Repubhc of Malta for tak ing the 
initiat ive in comru ission ing the s tudy and for fi rmly supponing and monito ring the operation. 
Our thanks are a l 50 due to Dr Joseph CremoDa, Fellow o f Trintty Hall, Cambridge, for bis 
valuable contributio n to tbe work as Project Consul tant and ta Dr J.A. van Ek for his valuable 
advice. 

lLM. Trim 

Project Directo r 

Cam bridge, January 1997 
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PaOOTa BblnOflHeHa B V1HcHnyre pycCKoro fl3bl Ka ~Me HI1 A. c. nyWKIIIHa 

nOA peAaK~"e.:\ D. Il. M.rpocjlaHOBO.:\ 

BOnKOBa T. r., Kop4ar.Ha E. n., KY3He~oB A n., DpnoBa E. M., 
CaMy;;noBa H. ~. , CTenaHoBa E. M .. Tpyw.Ha n. 5. , Ye60rapeB n. r. 

PyKoBOA1-1Tenb npoeKTa CrenaHosa E. M. 

~HOCTpaHHble Sl3blKM 

COBeT EBponb' npecc, 1996 
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Preface LO Porogovvi uroven; Russb j iank 
(Threshold Level for Runian j 

Il is a grear pleasure ta welcome Porogovvi uroven!' Russkvi iazyk \1 Dovssiednicvflom obsjeniii 
(Vo/lime /) and Porogovyi uroven; Russkvi jazyk v professionalnom obs jeniii (Volume Il ) 10 the ever
growin~ fam ily of Threshold Level specifications for European Language. When Iho.~e noM' 
approaching completion hO\'e been published. versions will be available for 21 languages: English . 
French. German, Spanish, IwUan. Danish. Dutch. Swedish, Purtuguese, Norwegian, Catalan, Basque, 
GoUcian, Welsh, Estonian, /...aNian, Russian, Lithuanian, Ma/tese, Irish and Greek. Inœrest is being 
shawn in the preparation of specifications in respect offurther national and regiona/languages of our 
multi/ingual continent. Together, the)' constitute a major contributùJfI to the practÎcal implementation 
of Council of Ellrope longuage poNcy, nameJy 10 increase European mobi/ily and mUlUol 
underswnding by giving better aecess fO the diversity of European languag es and cultures 10 0 11 

seCUm; of thl! populations of member countries, leading ta the freer flow of people and ideas across 
the ContÎnent and smoother adjustment ta th e steadily increasing internationalisation of daify life. 
ln rhese respects the enlargement of the Counci/ tO caver vinuafly alf European counrries is a grea! 
.\'tep forward, giving ifs work renewed vitaUfy and dynamism. 

It is partictllarly valuable that a Threslwld Level specificOlion of basic learning objectives for RlL'isian 
is now avai/able. Il is now lÎme for a revitalisation and resurg ence in the learning and teaching of 
the Russian language not only in Russia and in neighbouring countr;es bw in a/l member states. For 
this purpose, il description of Russian which concentra/es attention on its use for communication in 
dai/y life rather than on ils notorious formaI complexity for speakers of difJerently organised 
languages shou/d prave invaluable. 

Afl Thre.\·hold Leve/-type specifications of learning objectives have innovative aspects. which help ta 
maintain the dynamism of the concept. Parogovvi /Jroven; RusskYi jazvk is the firs, 10 be conceived 
in MO largely complementary sections, one addre.\·sed ta the temporary visitor interesud in transacting 
the business of daify living ond in estabtishing ~'ocial and human relations wilh ordinary Russian 
speakers (corresponding c/osely 10 the original Thresho/d Level concept and the orher addressed 10 

important sub-groups with definabJe special purpose requiremenrs (e~peciall)' business people). BOIh 
share basic common interests, similor ta t!wse set OUf in WO\'.Œlge, bm diverge in the direction 
subsequently given ta enrichment or 10 specialisation. In the present condition of the relarions 
heMeen the RUJsian Federation and the rest of Europe, such a choice is reasonabfe and practical. 

1 should like 10 express my gratitude and thm of alt concerned wilh Ihe Coundl of Europe Project: 
Language /earning for European ciriunship . 10 rhe teams from rhe Pushkill Inslilule and Ihe Moscow 
Linguisric University bath for Ihe qualiry of Ihe prodllct and/or the dedicarion with whieh they have 
worked and th e;r openness ta dialogue and suggestions [rom the Consultative Group. Our thanks are 
a/sa due tu the members of Ihat group: Professor Jean DUR/N. Ecole Normal e Supérieure de 
Fontenay/Saim-Cloud. Professor Jan van EK, Mrs Gina GODEL. Bundesinstitut für Ostwissenschaft 
und Internationale Sfudien . Mr James HALUDAY, Herrio - Watt University. Dr Neil LANDSMAN, 
Uni versity of Portsmouth, Sclwol of Languages and Area Studies, Ms Sirkka-Uisa OJANEN, Modern 
Languages Section, Helsinki School of Economies alld Business Adminislration, for Ihe care wilh 
which they have examined successive versions of the specifications and for the many valuable 
suggestions they have made. 

John L.M. TR1M 
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Préface au Porogovi ouroven Rousski iazik 
(Niveau-Seuil pour Je russe) 

C'est un grand plaisir de pouvoir inclure Para go vi ouroven Rousski iazik v povsednevnom obchtchenii 
(volume /) et Porogovi ouroven Rousski iazik v orofessionalnom obchtchenii (volume Il) dans la série 
en pleine expansion des spécifications de niveau-seuil pour les langues europlenMs. Dès achèvement 
des niveaux-seuils actuellement en cours cf élaboration, nous disposerons de splcifications pour vingt 
et une langues: anglais,français, allemand, espagnol, italien, danois, néerlandais, suMois, portugais, 
norvégien, catalan, basque, galicien, gallois. estonien, lenon, russe, lituanien, maltais, irlandais et 
grec. De l'imüêt se manifeste actuellement pour J'élaboration de splcifications relatives à d'autres 
langues nalÎonales et rlgionales de notre continent multilingue. L'ensemble de ces travaux constitue 
une contribwion majeure d la mise en œuvre pratique th la politique linguistique du Conseil de. 
r Europe. qui vise à accroÎtre la mobilité el fa compréhension mutuelle en Europe enfacilirant à toutes 
les couches de la population des pays membres l'accès aux diverses langues et cultures européennes, 
favorisant ainsi la libre circulation des personnes et des idées sur tout le continent et l'adaptation 
aisée de chacun à J'internationalisation de plus en plus marquü de la vie quotidienne. A cet égard, 
/' élargissement du Conseil de J'Europe à praliquemenltous les pays européens consritUt! un grand pas 
en avant et confère un nouvel élan el un nouveau dynamisme d son action. 

Le fail que r on dispose à présent d'une splcification de type niveau-seuil définissant des objectifs 
fondamentaux pour l'apprentissage du russe revit une importance particulière. L ' heure est venue, en 
effet, de donner un nouvel élan à l'apprentissage et à l'enseignement de la langue russe, non 
seulement en Russie et dans les pays voisins, mais dans tous les Etats membres. A cel effet, une 
description de la langue russe axü sur son emploi à des fins de communication dans la vie 
quotidienne pfutbl que sur sa complexité formelle bien connut des personnes pratiqUilnt des langues 
structurées différemment devrait s'avérer extrêmement précieuse. 

Toutes les spécifications de type niveau-seuil définissant des objectifs d'apprentissage contiennent des 
éléments novateurs qui permettent de maintenir le dynamisme de ce concept. Porogovi ourollen 
Rousski igzif est le premier niveau-seuil de la série à être conçu en deux parties largement 
complémelllllves, la première s'adressallf au visiteur temporaire qui souhaite pouvoir se débrouiller 
dans la vie quotidienne et nouer des contacts humains et sociaux avec des russophones (ce qui est 
proche du concept initial du niveau-seuil), /' autre étant destinée à des sous-groupes importants ayant 
des besoins spécialisés précis (notamment les hommes d'affaires). Ces deux types d'apprenants ont 
les ~mes intérêts au départ , semblables à ceux présentés dans Waystage, mais qui divergent ensuite 
vers un enrichissement des connaissances pour les uns et une plus grande spécialisation pour les 
aUlTes. Dans l' élat actuel des relations entre la Fédération de Russie el le reste de l'Europe. lU! tel 
choix est judicieux et utile. 

Je tiens à exprimer ma gratitude et celle de toutes les personnes impliquées dans le Projet du Conseil 
de l'EuTope «Apprentissage des langues et citoyenneté européenne» aux équipes de l'Institut 
Pouchkine et fk J'Université Linguistique de Moscou, tant pour /0 qualité du produit que pour le 
IDnps et r 'nugle qu' ils am consacrés à ce travail, mais aussi pour leur OUlIerlure au dialogue el aux 
lUB8esrions du groupe consultatif. Nos remerciements s'adressent également aux membres de ce 
grtJll{H: le professeur Jean Durin (Ecole normole supérieure de Fontenay/Saint-Cloud), le professeur 
JOlI \IWIEk. M- Gitta Godel (Bundesinstitutfi1r Osrwissenschaft und Inrernationale Studien), M. James 
HslUday (Université Herriot-Won), M. Neil Landsman (Université de Ponsmowh, Ecole de langues 
Il if hutks rlgiona/es), Ar- SirUa-Uisa Ojanen (Section des langues vivantes, Ecole de sciences 

: 4IçoftO""qu" et de gestion des entreprises if Helsinki) , pour le soin avec lequel ils ont examiné les 
. ..,. ","''''' successives des spécifications el pour leurs nombreuses el précieuses suggestions. 

J oh. L.M. TRIM 
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Introduction 

Vantage Îs the third level in a series ofspecifications ofleaming 
objectives developed within theCouncil ofEurope's programme for 
the promotion oflanguage leamingin Europe. The series is întended 
ta offer guidance and support ra the many 'panners fOf learning' 
whoseco-operation is necessary ta the creation ofa coherent and 
transparent structure ofprovision for effective leaming relevant ta 
the needs of the leamers as weil as ofsociety. whichnormally provides 
the rt'sources . Without setting up bureaucratie mechanisrns of 
control. itprovides a series ofreference points, common objectives 
rowards the acbievement ofwhich a11 can work independentlybut in 
harmony- curriculum planners, examining and qualifying 
authorities, course designers and materials producers, teacher 
trainers and last hut byno me:ms lcast the teachers and leamers 
through whose interaction organised learningtakes place. 

The series is directed rowards those - probably the great majo riryof 
ordinary language leamers - whowant to use another language for 
communication with people who speak il. both for transacting the 
business ofeveryday life and for exchanging information and 
opinions on private Hfe and public affairs. 

It therefore sets ou t ta detine in some detail what such an objective 
means in practke:what users ofa language are most likely to wishoT 
n~d to be able tO do in the communication situations in which Ùley 
takepart and consequentlywhat theyhave to know and the skills they 
have todevelopin arder to beable CO communicateeffectively in those 
situations. 

The 'IlIreshoId Leve! maybe regarded as the key element in the series, 
since it attempts to ideutifY the minima) Hnguisticequipmentwhich 
willenable a leamer ta deal with the more pred ictable situations of 
dajlylife, transactional and interactional, as an independent agent. 
·Minimal" is somewhat misleadinghere, of course: a substantia1 
learning effort is required, notonly ta cover the range oflanguage 
function s and the expression ofgeneral and specifie notions which 
constitute the buildingblodcs , but a1so ta gain control Qver them to 
the extent necessary ta deal with the situations ofusewith some 
dt'greeofconfidence and facility. Even so, 'independence' is rela tive. A 
(t'amer atThresholà level isstiU dt'pendenton the goodwill of the 
interlocutor, especially a more experienced or native speaker. 

Waystage hassubsequentlybeen developed as an early learnin g 
objectivedesigned to provide the leamer with a broad range of 
resources at a veryelementary level so as tosatisfYtht' mosturgent 
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requiremems for linguistic sumval in the most predictable situations 
faCÎng a visirof. 

Vantage. as the name implies. carries learners with the same needs and 
perspectives a stage further. What are the needs and motivations of 
such learners? 

First. they will he aware th;:J.t the principles of 'maximum exploitation 
ofminimal means ' will have given them a minimally adequate 
equipmentto deal with a wide range ofsîtuations in daily life. and 
strategies to use that equiprnenr ta the besteffect. However. theywill 
realise that their ability is very limited bycomparison with their 
ability to dea! with similar situations in their native language. They 
can deal with straighûaIWard situations ina straightfaI"'N'ard way. but 
may feel sorne sense affrustration when a situation becomes more 
problematic and they need ta understand and express ideas in a more 
developed way. making finerd istinctions of meaning than their 
linguistic equipment allows. They mayfeel that they are unable rodo 
themselvesjustice. that they are obliged to say what theyl"an say 
rather than what they want ta say. This feeling is common, of course, ta 
llsers ofa foreign language at any leveI. and ta native speakers tao 
when they .ueon unfamiliar ground. It is likely to be particularly 
strong, however, when a learnercan cover a widecommunication 
range. but with only a small vocabularyta deal with the vast wealth af 
specifie notions in each area. Furthermore, whilst the exponents of 
language functions and general notions will have covered between 
them the major grammatical resources of the language. the leamer at 
T-levelwill be far from having these resources undercontrol for 
general purpases . They may weB have figured as part of a fixed 
formula for expressing a particular function. Even where a structure 
ratberthan a fixed formula has been listed as the exponent ofa 
function. Ùle learner is not necessarily expeçtcd to be able to handie 
its full pQ[entiai in such a way as fully to meet the criteria ofaccucacy. 
fluency and appropriateness afusage.An abvious example is Che 
function of'reporting(describing and narrating)' farwhich the 
primaryexpanentis givenas 'declarativesentences'. This cannot, of 
course, he interpreted to mean that when narrating an eVe:nt or 
describing a person or object. a leamer after sorne 400 hautS ofinitial 
language learning is expected ta have at his or her disposaI the full 
unbounded set of declarative sentences of indefinite complexity, 
using aIl resources brought tagetherin the Grammatical Appendix 
and incorparating aIl thegeneral notions set out i.n Chapter 6. 

For these reasons.language learners who have reached Threshold level 
ina particularlanguage and want ta continue ta learn are not so mud 
called upon ta do entirelynew things in the language. as to meet the 
challenges ofdaily living in a mare adequate and satisfyingway, Jess 
restricted by the Iimited resources -especially perhaps in vocabulary-
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which theyhave been able to acquire in the time available. At the samt 
time, theywiIl.1chieve a more fluent and accurate control over the 
communication proccss. Accordingly, Vantage lcvel goes beyond 
Threshold level particularlyin the followingrespects: 

• the refinement offunctional and general notionalcategories, wîth a 
consequentgrowth in the available Înventoryofexpone:nts. In the 
functionai area (Chapter 5), the expansion is perhaps most notable 
in the expression of emotions and in the conduct of discussion. 

• a considerable enlargement of concrete vocabulary expressing 
specifie notions in thematic areas set out in Chapter 7. It should he 
emphasised that at Vantage level we make no attempt to propose a 
defined recommendedvocabulary. Theneeds and interests of 
leamers are by ùlÎs time far tao diverse forsuch a proposaI ta be 
desirable or realistic.Experience takes us a11 in different directions 
and we need ta talk ta other people about our own situations,jobs 
and leisure interests. Ofcourse. posr·T11reshold levelleamers will 
continue ta share a common framework of 'universal experience' 
and ta build up a shared vocabulary for referring to the peaple. 
creatures and abjects that fOIID the comman context in which our 
lives are led. However. above Threshold level we expect Jearners ta be 
more autonornous, able to take increasingresponsibility for their 
learning and able to make more effective use of refereoœ books and 
other infonnatian sources in arder to develop a vocabulaty 
appropriate [a theirawn nt"eds and interests . We therefore have 
made mare use of apen word classes with suggestions for an 
increased range of specifie items which wc shauld expect ta figure in 
a comman core. 

• recognition and limite<! control afimportant registervarieties. Up 
ta Threshold level we have advised learners ta keep ta a 'neurral' 
register, avoidingexcessive fonnalityon the one hand and 
colloquial arfamiliar usage on the other. ln moving ta Vantage level . 
Jeamers will gain more experience of the situations which call for 
more fonnal or more coUoquial usage andjudge when they may 
appropriately foUow suit. Correspondingly. a number of colloquial 
exponents are given far those language functians in which t11ey are 
more likely ta occur. At the phonetic level. Vantage leamers will be 
able ta cape with the dcgree ofphanetic reduction narmal in 
infonnal spoken English. 

• increased abilityto understand and produce longer and more 
camplexutteranccs. Up to Thresho!d level. it isexpected that leamers 
will mostly be particip.lting in dialogues consisting ofshort tums. 
ln many cases simple sentences or very short sequences of simple 
sentences will be used, the relations between them being inferred 
by the listener. At Vantage levelleamers will be able ta follow and 
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produce longer discourses structured by sueh U1eans as the use of 
sentence adverbs, the anaphoric use ofpronouns and generies ta 
referback to items already mentioned, the use ofintonational 
promînence la distinguish given from new information, the 
construction ofcomplex sentences by the cmbeddingof 
subordinare clauses (though not tao many!), etc. (See Chapter 8.) 

• incl'eased range and control ofgoal-directed conversation 
strategies. Up [0 Threshold level , leamers are preparing (Odeal with 
the simpler, more predictablesituarions of daily life in a 
straightforward way, followingthe Co-operative Principle(see 
Chaptcr4) and expectîng their interlocutor to do likewise. They are 
able ta answer the question: 'What do (say ncxt?' by reference to the 
relatively fixed sehemata(verbal interaction patterns) that underlie 
most routine transactions and exchanges ofinfonnation. They are 
likelyto havedifficultyin copingwith unexpected twists in 
conversation, orwith those complications in everydaytransactions 
thatalways seem to affect the customer just ahead of one in a queue! 
They may then usecompensarion strategies to enlist theaid oflhe 
imerlocutor. More experienced (and sympathetic) interlocutors will 
most probably adjust their normal conversa tional behaviour ta 
simplify the eommunicativetask for tht! benefitofthe less 
experienced foreign learner. At Vantage level, interaction is less 
constrained and bath partners can aet in a more flexible and natu raI 
way, follawing basic goal-directed conversation strategies rather 
than adhering as dosely as possible to fixed verbal exchange 
patterns (see Chapter 8) . 

• greater sociocul tural and sociolinguistic competence. Sorne earli er 
criticisms of The Threshold Level centred on its alleged minimalism 
and negleçtofcultural issues. ln facto the level represented. though 
it anempts to setout the minimallinguistic requirements for a 
communicativt! proficiencysufficient to meet the demands of 
everydayliving, is far from 'minimal' in the learning effort required. 
AB for the negteet ofsociocultural values, language is a socio
cultural phenomenon central to hum an socialexistence. The 
everyday use ofany language i5 impregnated with the culture of the 
communi ry that uses ltto organise its communication. AlI language 
learning involves interculturalexperience. However. in Threshold 
1990 the relation WolS made morc cxplicit by the addition of a new 
chaprer on Sociocultural competence, incJuding a more detailcd 
treatmenr ofpoliteness conventions in a varietyofBritish English 
often raken as a model for foreign leamers .At Threshold level, the 
sociocultu ral is targely a matter ofawareness, though leamers are 
encouraged ta aet in accordancewith that awareness. ByVantagc 
level, the learner's grasp ofinterculturalitywill be thatmuch 
deeper. so that he or she will be able to respond more flexibly ta the 
nature of the situations ofuse and the interpersonal as well as the 
social role relations appropriate ta the situation. This flexibiliry is of 
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course aU the more important when English is being used as a 
means ofcommunication hetween non-native speakers. It is not ta 
he eXj>eCred thar they will bolh eonform to the same British cultural 
nonus. Sensitivity. awareness. openne:ss ro new experience. 
toleranee and acceptance ofsodoculturaJ diversity are needed. Ta 
aer accordingly is a sign of the increasing linguistic maturiry 
appropria te ta aVantage learner{see Chapter Il J . 

• improved reading skills applied to a wider rangeoftexts. Up ta 
Threshold level.learners are expected onlyto be able ta deal with 
wrinen texrs ofa type related direetlyto the situations and tapies 
set out in the exrended characrerisation of the global objective 
(Chapter 3). They are largelyconfined to public signs and notices. 
private and routine public correspondence and infonnation in 
newspapers and magazines . Leamers who choase ta go on with 
language learning may be expected ra have a wider range of 
interests. which they will wish ta develop through wrinen media -
perhaps incrcasingly el~(.:tronje as weU as printed - and extended 
listening. As their general and more specificvocabulary expands. 
and their use of dictionaries. encyc10paedias and ather refcrence 
mate rials becomes more efficient. as well as their ability ta deduce 
ward meaning from context, they will he able ro select and 
understand m ore demandingtexts and bccome increasingly able ta 
diffe:rentiate theiT mode ofreading. employing different strategies 
according towhar they need to take from a particular text. This 
f1exibilitywill increase their readingspeed sa as ta cross the 
threshald of satisfactory 'va lue for effort'. 

• a higher level of skiU in the processes oflanguage production and 
reception. Ir has often been remarked that the use oflanguage by a 
mature adult native speaker is the most highly skilled acrivity 
anywhere ro he found. Wc have to accept the fact that in attempting 
to deal wirh a full range of communicative ta!'iiks which arise in daily 
I1vingThreshold learners will have problerns in doîngsowith the very 
limired resources at theirdisposal and mat theywilJ have further 
problems in actually bringing those resources to bear on a 
particular occasion in a particular situation. Whilst leamer 
aptitudes and abilities undaubtedlyvary greatly, wecannot expect, 
at any level. perfect execution oithe tasks, aetivities and procesSeS 
set out in the objective. nor should wc . Perfect execution would only 
he attainable by spending a great deal oftime on overtraining at the 
expense ofbroadening experience. There is a necessary balance to he 
sttuckbetween extending knowledge and training performance. 
Thus the Threshold leamer not only MS a wider coverage than the 
Waystage learner, but a1so has a more consolidared and firmergrasp 
of the Waystageobjectives. Similarly, in moving from Threshold to 
Vantage. the learner improves n otonly in the respects set out above, 
but alsoconsolidates the Threshold objectives and satisfies higher 
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performanœ crileria in these an~as. Thes~ will înd ude grea ter 
freedom from memory lapses . fewer mistakes and slips of the 
tongue. fewer blockages and hesitacions. fewer false starts and 
incomplcte sentences , a smoother uttc l'ance wîth better phrasi ng 
and intonation and a higher speech rate with shortcr delay in 
response. TherewiU be less need to usecompensatory stra tegies . As 
to receprive processes, Vantage learners will ha ve less difticulty in 
identifYingwords, phrases and sentences in th e flow ofspeech, 
especiallywhen phonetically reduced forms are used orwhen a 
slight foreign or non-standard accent is used.lbeywill be better 
able to understand speech under noisyconditions , or with acoustic 
distortion in publk address systems, or with interfcrence from 
other sound sources. Theywill 'Iose track ' less frcquen t ly and when 
they do sowî11 find it easier ta break back in . 

ln a11 , Waystage. 1nresholà and Vantage now offe r toall practitioners a 
description of the language needed toassure a lea rner's ability to deal 
effectivelywith the challenges presented by everyday life. presen ted at 
three levels rising from a minimal equipment todeat WÎth the highest 
prioriry needs. through the minimum needed to deal with the full 
range ofrequirements for a vi sitor or temporary resident , ta an 
enriched equipment adequa te to deal effectivelywith the 
complexities ofdaily living. It is. ofcourse . fol' th e individual u ser ta 
decide how to make use ofthis descriptive a pparatus . in order to 
define appropriatc objectives for a particular set oflearners, whil st uf 
course bearing in miod the tl~ed ra co-ordin ate the efforts of ditfe-rent 
providers in devcloping a learningfteachingsystem. Users can 
suppl ement the specifica tion if sorne necds of the consti tucm.")' are not 
met. or cu t out elements theydo n ot necd.ltems which are of 
margin al value ta the learners envisaged can be replaced by others. 
Theprocess can be artîculated into more stages i.fa particular 
educa ti on al system is organised in ' t 'drip feed ' mode. or fewer if there 
is a full ·time intensive programme forexperienced and gifted 
Ica m ers. With courses for nan-beginners. the description can be used 
ta specify a prior knowledge requirement as weIl as the objective. 
Modules can be derived by concentratîng on some defined sub-partof 
the specification , as can partial competence. 

This tiexibility is possible because a single mode! has been used for the 
successive levels Waystage, "ThreshoJd and Vanrage . We trust that ail 
those concerned with planning and implem enting language teachi ng 
and leamingwill nnd it uscful in settjng objectives which are 
desi rable , 'lppropriate and feaslble for the particular learners towards 
whom they undcrtake responsibility. 

].A. van Ek 
J. L. M. Tom 

June 1')96 
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Preface to Y Lefel Drothwy IThreshold Level for Welsh) 

y Lefel Drothwy is the fourteenth in the series of 'threshold level' specifications for 
European languages produced within the Council of Europe framework, following English, 
French, German, Spanish, ltalian, Swedish, Danish, Dutch, Norwegian, Pcrtuguese, Catalan, 
Basque and CaUdan. Six more are in active preparation, with yet more planned. The 
original Threshold Levet introducîng the descriptive 'functional/notional' model for the 
specification of language leaming objectives and applying it to the English required by 
temporary visitors, was developed by Dr lA. van Ek in 1974 on the basis of prelirninary 
studies by a group of experts convened by the Couneil of Europe to investigate the feasibility 
of a European uniH::redit system for language leaming in adult education. Il is a tribute to 
the strength and power of the original concept that applications are in full tlow sorne twenty 
years later modified, of course, in accordance with cumulative experience over the 
intervening years incorporated in particular in the revised and expanded Threshold Leve] 
1990 by j.A. van Ek and j.L.M. Trim. 

At first, fears were expressed. that the development of a powerful new tool for the teaching 
of English as a foreign language would reinforce the tendency for that language ta become 
established as not only the primary, but indeed the oruy language taught in schools as a 
means of international communication. Such a monopoly is far from the intention of the 
Council of Europe. (n its Recommendation R (82) 18 to member Sta tes conceming modem 
languages, the Commîttee of Ministers considered 'that the rich heritage of diverse languages 
and cultures in Europe is a valuable cam mon resource ta he protected and developed, and 
that a major educational effort is nceded to converl that diversity from a barrier to 
communication into a source of mutual enrichment and understanding'. Furthermore, on the 
initiative of the Parliamentary Assembly, a Charter of Regional and Minority Languages has 
been adopted, proposing a series of practical measures ta proteet the use of these languages 
and 10 promote their development. It will be seen that the availability of a well-developed 
descriptive model, far from reinforcing the hegemony of a single language, has stimulated 
the teaching and leaming of the smaller national languages of independent states and also 
of regional languages. This has already occurred in the case of the languages of the 
autonomous regions of Northem Spain, Catalan, Basque and Galician, which were subject 
ta severe oppression under the Franco regime. NivelJ Undu. Atalase Maila and ~ 
Soleira have each played. an important raIe in the resurgence of these regional languages. 
Their concem has, however, shîfted from the temporary visitor in relatively brief, occasional 
contact with the indigenous population ta the resident population itself. They have acted as 
a focus for the normalisation of languages sometimes fragmented geographically into dialects, 
none of which, for political reasons, can daim ta he the indisputable standard. They hflve 
provided li cam mon point of reference for aIl those concerned with the re-establishment of 
the language as the medium of everyday social intercourse and public tHe. 

The position of the Celtic languages is in many ways not d issimîlar. Once widespread in 
Central and Western Europe (as the place name element wal- or gol- attests) they have becn 
confined for more than a millennium, under the successive pressures of Romanisation and 
Anglicisation, to steadily shrinking regions on the Atlantic Seaboard of Britain, Ireland and 
France. ln Cumberland, Cornwall and , recently, the Isle of Man, Celtic has become extinct. 
Over the last Century, improved communications, immigration and emigration, mass 
production and marketing of packaged goods, mass media information and entertainment 
have increased the pressures, producing diaglossic situations in which the role of the Celtic 
language in the public lives of ils mother tongue speakers has become progressively reduced. 
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There are now very few. if any. monolingual adult speakers of any Celtic language ln the 
early years of compulsory education. draconian measures were taken to force pupils to use 
only the official standard language of the state, even outside the classroom. Though these 
policies have since been reversed, their social and psychological effects and those of the 
values and attitudes underlying the policies have been deep and long-lasting. 

Over the years, the situation of the Welsh language ha, significantly improved. Official 
polides ,uch as establishing the Welsh Language Act 1993 along with a more informed 
public opinion, have led ta an improvement in the status of the language. Welsh is taught 
in aImost all of the schools in the country and is available as a medium of education to the 
rughest levels. Whilst it is not to he expected that modem conditions will make it possible 
to restore Welsh monolingualism, even if that were a desirable development, active 
bilingualism in ail domains of social existence is now a viable option, even a natural 
development. We trust that Y Lelel Drothwy will play a significant part in maintaining the 
language in active use in the daily lives of all inhabîtants of Wales, not only those barn into 
indigenous Welsh speaking families for whom Welsh remains the mother tangue and home 
language. We trust that it may also help ta make the spoken language more accessible ta the 
many anglophone immigrants and their children and enable them to understand and share 
the language and culture of Wales. y Lefe. Drothwy is also, of course, well able to fulfi) the 
original function of the Threshold Level series, nameJy to provide access for tourists and 
other temporary visitors to the Welsh language and culture as they find. them in use in the 
country. 

A Threshold. Level for Irish is already in preparation by a team set up at the Irish Linguistics 
lnstitute (ITÉ). We look forward to its appearance and aIso, in due course, to versions for 
the two remaining Celtic languages. Meanwhile, we congratulate Dr Medwin HUGHES and 
his colleagues for the excellent work they have carried through and wish them every success 
ln applying Y Lefel Drothwy to the rein forcement and development of the use of Welsh in 
Wales and the wider appredation and understanding of its unique contribution to European 
culture. 

John L.M. TRIM 
Jan A. van EK 
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Préface par J.L.M. Trim, Directeur de projet 
pour le Projet Langues Vîvantes du Conseil de l'Europe 

"ApprentissaKe des langues et citoyenneté européenne" 

C'est "" grand plais ir que d'accueillir le Nive' Soleim dans la famille des "niveaux· 
seuils" des langues européennes. Nous rappellerons que la notion de "niveau-seuil" est née 
d'un travail visant à meHre en place lin système général d'unités capitalisables pour 
l'enseignement des langucs aux adultes en Europe. Il est ressorti notamment de Ct! travail 
qu'un programme d'enseignement des langues~ quel qu'il soit, doit partir d'une appréciation 
des besoins, des motivations et des caractéristiques des apprenants concernés, et des 
reSSOUTas disponibles. Cette appréciation permet aux personnes chargées de la conception 
des enseignements de fixer des objectifs fondés, réalistes et appropriés, et, Il la suite de cela, 
de cI,oisir ou de réaliser des méthodes et matériels pédagogiques adaptés aux objectifs 
convenus. Il est apparu que la première des priorités pour la mRjorité des apprenants étllit 
d'acquérir la langue de base nécessaire pOllr fllire face aux situations de la vie quotidienne 
et pouvoir éclumger des idées et des expériences avec des personnes de rencontre. Le 'niveau~ 
seuil' Il donc été une tentativ~ pour définir ce que les apprenants ont besoin de savoir faire 
dans ce genre de situation, puis de spécifier la langue qu'ils doivent utiliser. Ce concept fut 
d'abord appliqué à l'anglais et au français, puis successivement à d'autres langues 
nationales: espagnol, allemand, italien, danois, suédois, néerlandais, norvégien et portugais. 
Ces spécificatio"s descriptives ont ensuite sem; de base Il de nombreux projets de réforme des 
programmes d'enseignement ou des examens, mais aussi à l'élaboration de cours multimédia 
pour l'enseignement des langues comme Follow Me et Via;e al Espaiiol. 

Ces dernières années, avec l'approbation du Gouvernement espagnol, le Conseil de 
"Europe a soutenu diverses actions entreprises par les autorités des régions autonomes en 
vue de rétablir la plaa de leur langue dans la vie quotidienne, après les longues années 
consécutives à la Guerre civile durant lesquelles l'usage des langues régionales fut activement 
découragé, vOÎre interdit. Des niveal/x-seuils ont été publiés déjà pour le catalan (Nivell 
LlindQr) et le basque (AtlllllSIl Maila). Ils ont jOllé lm grand rôle dalls le processus de 
normalisation et ont semi de hase à l'élaboration de programmes d'enseignement dalls les 
écoles et, surtout, dans le secteur de l'éducation des adultes; ainsi, le Nivell Llindar définit 
la spécification de contenu pour le cours multimédia de catalan Digui digui. Les auteurs se 
sont concentrés sur les éléments essentiels du modèle original présenté dans le ThreslwlJ. 
Levet English (1975, republié par Perga mon Press en 1980): les fondions linguistiques, les 
notions générales et spécifiques avec leurs actes de parole, mais ils les ont modifiés et 
développés en fonction des besoins spécifiques du public-cible, les résidents parlant le 
castillan. L'équipe responsable du Nivel Soleira a suivi la même démarche, dans la mesure 
où les problèmes et les buts éducatifs de ces deux régions sont assez semblables ct où il est 
prévll m.ssi d 'élaborer un cours multimédia. 

Ces éléments fondamentaux dll niveau~seJlil ne constituent évidemment pas un 
programme d'enseignement, de cours ou d 'examens. Ce n'est pas lion plus une présentation 
complète ou exllallsttVe d 'objectifs éducatifs dans le dOtmûne des langues. Depuis quelques 
{Innées, les experts travailla"t pour les Projets "Langlles vivantes" successifs du Conseil de 
l'Europe ont accordé une attention particulière à certains aspects complémentaires tels que: 

les stratégies dont disposent les apprenants l'0llr faciliter l'interaction 
communicative; 
la manière dont les lectwrs et auditeurs abortlent les textes (écrits ou parlés) pilis 
longs, et les types de textes que sont susceptibles de rencontrer les apprenants du 
l1iveaJl~Seli il; 
la connaissance de la société et de la culture qui sOlls-tende"t III la"gue apprise; 
les manières de préparer l'apprem,,,t à continuer li apprelldre de façon al/tonome. ,. 
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Les caractéristiques phonologiques et grammaticales de la langue peuvent aussi être 
utilt'ment priunties sous une fonne systématique, pour aider les apprenants à intérioriser 
un modèle cohérent de la langue. Une première tentative pour intégrer ces dimensions 
complémentaires de la spécifiClltion des objectifs figure dans le l1rreshold lLvell99O, de 
lA. van Ek et 1.L.M. Trim, publié pur le Conseil de l'Europe. 

Le Niue' Sokira contient une description complète des fonctions et notions nécessaires 
pour une communication simple mais efficace. Les responsables des programmes 
d'enseignement, les concepteurs de cours, les enseignants et les apprenants avertis y 
trouveront un instrument inestimllble de planification de l'apprentissage de III langue. POUT 

les Qutres dimensions, ils pourront consulter avec avantage le Thnshold l.e'w1199O. Nous 
espérons qu'en temps utile, peut-être dans la version finale du Nivel Solei:nJ, ce contenu 
ctmlplémentairt - Ildapté comme il convient aux besoins des apprenants concernés - serll 
directement tlccessible en glllicien. 

En Qttendant, il convient de féliciter l'lnstituto da Lingua Galega de l'Université de 
Saint-racquts de Compostelle pour cet excellent travai' qui permettra de sfmdurer et 
d'encourager avec force l'apprentissage et l'enseignement de cette partie du patrimoine 
linguistique et culturel de l'Europe. 
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Preface 

Thres/wlil is th (' lar(·sr. thoroughly rl'viscd. exte nded, cürreclcd and l'ese! 
vC'l'sion of The Thres/wld Leve! by l)r. J. A. van Pk, fir~t published by the 
Council of Europ<' ;n 1<.175 a~ part oLt projet t to investigatc the 
fCJsib îlity ()f ... unit!credit system for ' Idult language learning in 
Europe. 1l1~ Proj<"l:l Grou p SN ou t (() dl'wlop conceprua l and p lan ning: 
jns[rtllllenlo; tu <Issisr [cachers and cou rse planners to analyse t he nccds 
oflhl~ learners toward s WhOll1 they had rl'sponsibiUties and ro set. 
consciously and cxplicitly. appropriate learning objectives. 

Learning objectives will, in principle. be as diverse as the learners and 
the lives they le::ld. HOWl'vef, large-sca le educational systems have ra 
base thell' provision on lcarnefS' (oml11on nceds. By far the larges! 
single group ofJ::mguage !carnefs C'wrywhere consists ofpcople who 
wanl 10 prep.lI'e themselves to communic3re socially with people from 
olher cou l\{ries. exchanging inform~l tion and opinions on cveryday 
malle rs in a relatively straightforward way. and to conducl ( h(' 

TIccessa ry business of everyday living when abroad with a rt'~lsonab)e 

degrce ofindependence. The lhrt'shold t .... vel was t.he first attempt (0 se t 
out in systclllatk detail just what such an objective implies in terms ot 
the situatiom the ](>a rners might have lU dea! wilh ~lIld what they 
should be abl!.! lu do by means of 1 anguag!.! in thase situations - what 
feelin gs and idcas thcy wotlld need to express . or ask about, or argue 
about. and in gcnl'ral conduet personal relations in daily lite. Il then 
made recommendations as ra the langu ilgc nL'l'dcd ta C'xpress 
funetions and notions concerned , whethcr througb [he SN fo r lllu lae in 
which every L.;mguagc ;lbounds, 01· by the fn.'l'r USl' ofwords in 
grammatical <:onstrtIClioIl S. Wha.t was revolution:.ry for );lngU:lge 
te.lching, howeve f, W:lS that the appararus ofscn tencc tomla l ion. the 
gr.lm1l1ar and lexicon. wcre not seen as ends in them~dve~, bu t ilS 

mean s ro communicative l'mIs. Communicative effectivenl'SS bccalTIes 
the critcriou bywhü.:h the ]l'arm:rs' success (and that of the teaching 
programme) is ta be judged. rather Ihan the en·or-free performance of 
fo rmaI excrcises. TIll' effect was to 'convcrt language teachîng From 
struetn rc-dominated scholastic sterility into a vical medium for the 
frecr movement o fpeoplt· and ideas' with an empbasi.s on [hl' lise of 
l<lnguagc in direct person-ro-person encou nters. 

Sinœ 1975. TlwThl1'shohll.l'VC1 has been used on <1 large scale- by the 
designl'fs orsyll ~lbu ses ofan kinds: for currÎCubr refonn. loI' 
examinaüon til'vclopment. tor textbook writing and course design. 
Funetional and notional categorisation has been fully assimilated inro 
the establishl'd framework oflang uage learning and tl.'aching. TIle 
selection of siwations and topi es, with the associatl.'d specifie notions, 
has stood lhe tl'st aftime I"easonably weil, as has t he framework of 



� ;��

- strategie competence 

- socio<u]tural competence 

- SOCÎa l comperenœ 

optimal dcvelopment ofpersonalîty: 

- cognitive development 

- affective deveJopment 

Following the successful completion ofProject 12 in 1987, the Council 
for Cultural Co-operation of the Cou ncil of Europe launched a furthe-I' 
Project: Language leamîngJor European citizenship. Among its priority 
thernes in the area oflanguage learning and teaching methodology 
was 'revising the original threshold level specification as applied to 
English to take account of developments in the 15 years since it was 
t:ûnœ ived as a tlrst pioneeringexperiment'. A number ofjnstirutioDs 
conceflled with the promotion of English as a foreign language: the 
British Council, the University of Cambridge Local Examinations 
Syndicate and BBC English expressed their readiness to support the 
work ofrevising and extcnding both The Threshold Level and Waystage. 
We should like to take this apportunity afthanking (hem warmly tOI' 
this. Accordingly, the Council of Europe comrnissioned a thorough 
revision, whieh was undertaken in 1989~90 and published as Threshold 
LeveI 1990. This edition is closely based upon that publication, but the 
opportuni ty has been taken ta make corrections and to improve the 
presentation. 

We wish h er~ 10 acknowledge our indebtedness to L. G. Alexander for 
his contributions ta the origina l specification. Il will . however, bl' seen 
that the present work is, echoing van Ek's Introduction ta the 1986 
volume: ·one of the rCSults ofmanyyears ofintensive collaboration and 
gcnuîne intl!raction vv:ith colleagues from several European countries 
brollght together in the framework of successive modern language 
projects of the Counci l of Europe. TIle number ofthose who in sorne 
way or other. directly or indirectly. have contributed to our study i5 so 
large thar we can only say ta Them. collectively. ~Thank you all": 

J. 1\. van Ek 

J. L. M. Trim 
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Nao conheço 0 português. Nâo 0 fal0. nao a escrevo e, sobretudo. 
nâo u \:'ompreend o. Nào obstante , po ndo em s cçào diversas estratégias de 
leitura em relaçào ao rrancês, ao italiano, ao es panh ol, até mesmo ao 
la t lm. chego Quase a lê-Io . 

Nào co nh e ç o 0 porruguês e . no entanto, o rientei um grupo de 
nabalh o en carregad o pelo Co nselho da Europa de preparar a realizaçào d o 
Nivel Limia]' do Po r t uguês . 

Isto poderja surpreender alguém Que t ivesse eSQuecido Que um nivel 
limiar nào é ape na s um a compilacào de actas de rala. d e paJavras , de 
estruturas o u de re g ras de grarnâtica de uma dada lingua. mas é també m 
eu seria t e ntad o a insi s tir. sobretudo uro instrumento met odolôgÎco , uma 
catxa de ferramentas, segundo a expressào de Louis Porcher , que ajuda 0 
utilizado r a consrruir object l vos e conteudos de ap rendlzagem em runçào 
das suas necessidad e s . 

No mome nto em que a dldactlca das lfnguas vivas s e debruca sobre a 
sua hi s toria , s e ria Inte ressante t raçar as dos niv eis limlares . Desde 0 

prime iro esboço de lan van Ek, a parecido em 1972 , até 30 Nive l Limiar. 
d o in g l ê s a D português. passando pelo norueguês. 0 d i namarQu ês, 0 

italiano. a basco. uma dûzia de lingu3s toram o bjecta de um tratamento do 
tip o nivel limlar . Mas 0 modela metodol o gico de partida. 0 do inglës . 
moditlcou-se durante 0 percurso, nomeadamente corn 0 aparec lmento dos 
niveis Hmiare s para 0 francês em 1976 e 0 alemâo em 1980 . Hoje, a caixa 
de !erramentas enriqueceu -se e rpnovou-se mais uma vez corn 0 Nivel Limiar, 
qu e marcara certamente uma etapa n o desenvolvlmento dos nivets limlares . 
Introduzindo novas componentes. tais como as estratêglas de communicacio 
e de aprendizagem e 05 tipos de textos. 0 Nive! Limlar faz Ja obra d e 
ino vaçâo. Mas é sobretudo aD apresentar sistemat1camente. sob forma de 
quadro s r e capitu l atl v os . a s În teracçôes entre as co mponentes que ele 
enriquec e rundarnentalmente a metodologia. A abordagem slstematica , Que 
procu ra assegurar as infl u ências mals harmoniosas e etlcazes possiveis 
e n tre todos os elementos constltutlvos de um sistema de ensino/aprendlzagem 
das lînguas vi v as . é uma das constan t es dos trabalh o s d o Conselho da 

,Europa. Ela encontra aqui urn a e xpressâo exemplar t ante na torma como n o 
. fundo. 

Aquando d a prlmeira sessào do grupo de trabalho , que reunia M. da 
Piedade Mendes. S. Parvaux . L. Porche r , G. Schneider e J. T rim . tinhamos 
negociado corn os autores um proje cto ambic ioso e exigente . E:ra um desafi o. 
Ele toi enfrentado co rn imaginaçào e compe tên cia pa r J . M . Caste lei ro. A . 
Melra e J. Pascoal. 

o Niv e l Lim iar do PoTtuguès nào ê 50 imp onente pe la nûme ro d e 
pa g inas . mas s ob r e tud o p e las Inovaçôe s Que t raz il detinlçà o d os 
objectivos e conteûdos de aprendizagem do português . 

( Tradu z i do do Francë s ) 

Re né Ri ch te ric h 
Membro cio Gru p o d e Proj e cto " Li n !2,urts Viva s" 

cio Conse l ho da Eu ropa 
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Europako Kontseilua~ lehenengo Atalase Maila 1975e~n argitaratu zuen. Bertan, 
hizkuntzen ikas-helburuak espezifikatzeko eredu berri bat aurkeztu zen eta 
eredu hori inqlesari aplikatu zitzaion. Zenbait ak~t s teoriko gara behera, 
ereduaren arrakas ta handia izan da. Arrakasta horren zergatia, ikas-helburuak 
lehen aldiz hizkuntzaren erabi lpenaren terminoet.n zehazteko prozedur a 
koherente bat proposatzean datza hein handian, e z hizkuntz f ormenetan. Honela , 
hizkuntzen ikaskuntza gaitasun komunikatibo.ren eskurapenaren inguruan 
orientatzeko joeran kokatzen zen, diziplina intelektual t zat edo erantzun 
œekanismoen eskurapentzat jo ordez. Ereduaren arrakastaren a ldeko best e 
faktore bat honen garden tasuna eta aplikagarritasun praktikoa ~zan zen. Bai 
irakaslegoak, bai hOnen premiak betetzeko egi nk izuna dutenek, la ster bere ganatu 
zituzt en bertan proposatutako kategoria berriak. Bestalde, eredua hizkun t z 3 
konkretu bati nola aplika zekiokeen goitik behera demostratzeak hau konben
tziqarriago bihurtu zuen, balioari eta egingarritasunari zegokienez. GeroztiK 
kalitateok behin eta berriro konfirmatu egin dira Europako hainbat hizkuntzari 
aplikatuz, hala nola frantses. aleman, espainol, italiera, daniera, suediera, 
noruegiera, holaodes, portuges eta katalaoari. Ezinbestez, bertsiootako ba t zu 
besteak baino gehiago zabaldu dira eta era ginkorragoak izan dira. Haacik ia 
denek bultzada handiak eman dizkiote joera berritzaile sakonei kasuan kasuko 
hizkuntza ren ikaskuntza e ta irakaskuntzaren antolaketan eta praktikan. Ho nez 
gero ez da arraroa atalase mailaren eredua oso finkatua aurkitzea nazi o , 
herrialde eta erakunde mailetako proqrametan. 

Guzti hau ereduaren sortzaileentzat arras pozgarri izan arren, 
kanonizaturik eta fosilizaturik geratzeko arriskua dakar. Hala eta quztiz, 
hobeczeko eta etengabe eraberritzeko potentzialaren lekukotasuna eman du te 
bertsio berriek. Objec tives for foreiqn language learning izeneko neure lan 
berrian (Europako Kontseilua, 1986), partikulazki 'Scope' delako lehen tomoan, 
marko zabalago baten beharra defenditu nuen, hau lortzeko bide batzu seina
latuz. Atalase mailarik berrienak, hemen aurkezteko ohorea dudanak alegia, 
kontuan hartzen ditu eapliz itoki marko zabalago horren zenbait ezaugarr i. 
Honek berak Euskalduntzerako Atalase Maila seinalatzen du aportazio mamitsu 
bezala funtsezko ereduaren eboluz i o jarraikorrean. Alan King eta honen 
euskaldun laguntza ileek burututako lanaren orijinaltasuna, ordea, ez da honeki n 
agortzen . Lehen aldiz eredua hizkuntza ez-indoeuropear bati aplika dakiokeela 
erakutsi dute, eta l ehen aldiz zeobait eskualdetako aldakin dialekcalak jaso 
dituzte. Euskalduntzerako Ata la se Maila bes teetat ik bereizt en duen beste 
etaugarri bat, katalanarenareki n batera, bertako herrian erabiltzeko rnoldatUB 
izatea da, eta ez at zerr iko inqurune batean. Faktor e 
ere, ser tzeko edukiaren haut apenaren pri ntz ipioak 
teatzea eskatu zuen. 

honek, besterik eze an 
eta xehetasunak birplan-

Alan King eta haren laguntzaile talde txikiak, hain denboraldi 
laburrean, beren proiektu itzel hau burutzea, eta hori egileoi berauei ez ezik 
Europako Kontseiluaren Kultur Lankidetzarako Kontseiluaren Hizkuntza Modern oen 
Proiektuari mesede handia egiteko moduan gainera, l o rpen ohargarria izan da . 
Zalantzar ik gabe, la nar i ] arraipen egoki bac ematen baldin bazaio , atalase 
maila berri hau faktore nagusia bihurtuko da Euskal Herriaren nortasunarentzat 
hain oinarrizkoa den hizkuntza honen berreskurapen ahaleginetan. 

Jan A. van Ek 
Europako Konts e i lua r e n 
Hizkuntza Modernoen Pr oi ektuko kidea 
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TEH GBLEIDB 

1. 

Het ve rheugt me ten zeerate het "Drempelniveau" te mogen verwelkomen onder de 
ateed e talrijker wordende leden van de famille van taalbeschrijvingen die nu ru lm 
tien jau geleden "gesUcht " werd door het Threshold Leve! en hel Niveau-seu il . 
Toen hebhen sommigen hun bezorgdheid uitgesproken : ze vreesden nameltjk dat 
deze nteuwe werken de "hegemonie" van de twee ofticlële talen van de Raad van 
Europa a11een maar zouden versterken . Nu blijkt duidelijk dat die vrees ongegrond 
W8S. WeUawaar werden de toen uitgewe rkte mode llen om te beginnen loegepas ' op 
het Engels en het Frans. mur ook in aile andet'E1 lldstaten hebben ze taa.lkundigen 
en taalleraren ertoe aangespoord hun leerdoelen t e herzien om ze he ter te laten 
sanrduiten hij de communica.tieve behoeften van de leerders. Daarbij kwam men tot 
de conclu sie dat de bestaande grammatica's en woordenboeken in dat opzicht veelal 
tekortschoten en dat h.et dus nodig "a8 dergelljke werken te relaterE!n aan de 
situatie s wearln de taal gebruikt wordt. un de tuncties die 'l.e vervult en asn de 
begrippen die 2e helpt utt te drukken. 

Herhaaldelijk hebben het Mlnistercomit' . de Parleme ntaire Vergadering e n de Raad 
voor Culturele Samenwerk.1n g van de Raad van Europa er met nadruk op gewe2en 
dat de taaldJversitett in Europa gehandhaafd dJent te worden . want die hoeft niet 
lange r een hinde rpsal te vo rmen voor de communicatie. Zij p leiten dan oak voor een 
versterkJng van het vreemde- talenonderwija, waardoor de diversitei t aan talen 
inderd8sd een bron van onderlinge verrtjking kan worden, <Ue ledereen te baat kan 
komen . Het uitwerken van "Drempelnjveau"-beachrijvingen voor een toenemend 
MntaI nationale en regionale talen ta e e n wezenlljke bljdrage tot dat doel , dat aIleen 
via permanente e ducatie waergemaskt kan worden. Wle op Bc hool eeo bepe rkte. msar 
suc ceevoUe en genoegl1jke ervaring met het leren van vreemde talen he(!ft gehad, 
kan wellicht bereid gevond en worden om een gedeelte van zijn volw9.ssene leven te 
bestoden san hel leren communiceren met een steeds grotere reeks mede-Euro
peanen , in de taal van de partner. De taak van de leerders wordt meteen een stuk 
vergemakkelijkt a18 ze du..rbij kunnen beschikken over expllciet omschreven en 
vergeUjkbare leerdoelen. 

De Nederlander8 en de nederlandstallge Belgen he bben - n tet ten onrechte - de 
reputatie goede vreernde-tale nkenners te djn. Dat ncernt echte r niet weg dat zij ook 
een levende cultuur be21tten, met oude en minde r oude tradities, waaraan in de 
eigen taal uiUng wordt gegeven . Ik hoop dat het Drempelniveou de mensen utt 
andere landen kan helpen die cultuur te begrlJpe n en erin te de ten. 

John-L.M. TRIM 
Project Adviser 
to the Council of Europe 's 
Modern Languages Project . 
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FORORD 

Det er en stor glede â hilse Et terskelniwJfor Mrst veLkommen som el nytt tilskudd i serien 

av terskeLnivâer. Dette er spesifisene beskrivelser av det spn\kgrunnlag den som létrer ct 

fremmedsprâk trenger â tilegne seg for â kunne utfelre dagligdagse gj~remâl pA en selvsrendig 

mâte og for A utveksle informasjon og uttryUc personlige fl<'lelser, holdninger og 

oppfatninger. Fra Europarâdets side blir Et lersk.eJnivdfor norsk sett pA som et viktig bidrag 

til â bygge opp tillit og samarbeid blant européere basen pA gjensidig forstâelse og respekl. 

Terskelnivâbcskrivelsen vil va:re av stor verdi for uüendinger som Kommer til Norge for â 

leve og virke der og for andre som It1nsk:er l ta dei i norsk samfunns- og ktllturliv slik 

nordmenn seJv opplever det. 

Vi gratulerer Bjelrg Svanes og hennes kolleger for det grundige arbeider de har nedJagt og for 

den nytenkning de har vist som vil va:re av interesse for kolleger som arbeider med tilsvarende 

sprâkbeslrrivelser andre steder. Den systematiske avgrensing mellom eksempler pâ 

funks jons- og begrepskategorier og beskrivelsen av uttrykksmâtene er nyttig. Vi ser der 

ogsâ som posirivt at det er tatt med en metodisk veiledning for norsk.1rerere som vil undervise 

ut fra terskelnivâbeskrivelsen. En ring er â inndele konununikarive aspekter i kategorier og â 

beskrive de mekanismene som uttrykker mening. Noe annet er det â hjelpe den som herer et 

sprAk lit â opparbeide ferdigheter og sikkerhet oak til à kunne kommunisere effektivL 

Kunnskap og innsikt er viktig men ikk:e nok. 

Vi cetter en takk til Lars St~Ien, Ieder for Informasjonsscnterel for sprâkundervisning og norsk 

med.lem i Europarâdets prosjektgruppe 12. for hans stimulerende st~tte og veiledning j 

prosjektarbeidet PA den mâten han kombinerer nasjonal stolthet med en ehe âpenhel fo r 

internasjonalt samarbeid og med sin praktiske sans og omtanke for lreremes behov i 

kJasserommet har han vrert en inspirasjon for oss aIle. 

1. L. M. Trim 

Prosjektrâdgiver for Europarâdets pros je kt or. 12: 

"Learning and teaching language for corrununication" 
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I n t r oduc t i on 

I n .Jun e 1979 a g r o up of' e xperts met in Strasbourg ta discuss the 
pa s s i b i l l ty of produci n g a "T-Level Danish" . In June 198 0 i t .... as 
decided t a produce a Oanish ver s ion. l was r e quested ta carry out 
t his wo rk havinc f' orme r l y c arried out a s imi l ar tas k, "Grundbau
s tein Danisch". for De utsche r Valkshochs e hulverband. 

Du e t a planning and b u d g et re striction s within tb e Caunc il oi' 
Europe only a very s h o r t time, a b out one year, eo uld be alloeated 
for c a r rying out t h e wo r k. Considering the s i ze and the s cope of 
s u e h a task this would norma lly not be c o n s idered suffi c i e nt. 
Furthermo r e l was alone in c arryine out t h e job, wh e r e as "Kontakt
s chwe l l e" ( the German t-leve l) and "un n i v eau - seuil" (the French 
c ounterpart) had bath been c arried out b y proj e ct teams. 

The l'ae t that it has proved possible t a p e rf'o rm this t a s k is the 
result o f v a rious favourabl e c ircumstanc e s: l cou ld bas e i t on 
e xisting edi tions or t -leve l (English, German, Fre n c h and Sp an.i s h) 
and a Dani s h group of exp e r ts was pl a c e d at my di s p osaI. 

l wo u ld ~ ike lo take t h e o pportuni ty t a t hank a ll those who have 
helped ma du ring my work. Considerations o f s pace prevent me 
from me n t i o n i ng them a Il, but a few mus t b e menti o n ed: Merete 
Bi0rn, Ft . P a ll e Hans o n and Troels Danne r f jord (all me mbe rs of 
th e Dani s h grou.p a ï exp e r t s who have h e lped me enorrnously in the 
prep a r a Lion especially o f exponent s , the i r r e levance a nd l in
g uistl c c o r r e ctne ss ), Ma rtin MUller and Günther Schne i d e r ( t h e 
autho r s o f' "Kontaktschwe l l e") and Jan v an E k (the author o f "The 
Thre s h o ld Level " ). In addi tion to that l wi sh to thank the Mini s 
try or Educat ion in Cop e nhag en , and th e Coun c il of' Europe. wh o 
took the initiat i ve t o pr o duce "T-Level Oani s h " . 

T h e ass i s tan c e rendere d b y th e s e per sans and inst i tut i ons h a s 
made man y th i n gs e asi e r r o r me , but l would like ta st r ess that 
any mi s take s and s h ortcomin g s are my sol e re s p o n sibility . 

Having c on s u ltod the Danish linit - Credit g r o up l c ho s e the n a me o f' 
"Et t<J!rske1.niveau for dan s k" for the Dani sh e dition of l1 T_le v e l ". 
The word "tœrske lniveau" s t resses th e f a e t tha t the p resent cur 
ric uluifi i s int e nd c d for l e a r n e r s begirming t u st udy Danish i n 
order t o c a p e with eve r yday situations . l1nlike the Eng lish 
edition ( "Th e T hreshold Leve l n ) l have preferre d ta calI t h e 
Dani s h edi t ian "E t t;:erskeln iveau " as we have h e re one or s e veral 
pos:übi l .i t ies (d;Pend e nt on target - g r oups). 

By and l a r g e " Et berskelnive au for dan s k ll c ompl ie:;; wi t h "T-Level 
Engl ish" ( f' r a me work of' d i s p o sition and adopt i on of exp lanatory 
text), but othe r t-levels h a v e been taken i n to considera t i on 
(e s p eci ally IIKontakt schwell e ") . l would l i k e t a t hank Jan van Ek. 
who a llowed me t a u s e hi s mat e rial as a bas i s . Th is is not a 
dire c t t r anslation b ut an adaption. Natu r a l l y the exp o n e nts and 
the g ramma tical s tructure s have nat been adopted, a nd the ap
pendix " Ud b lik" ( "Pro s p ects") h as not either . The s cape - and 
with that c ontent s - was limi t ed by the t ime f a c tor and c on s e
quen t l y t h e number s or ho urs l was abl e to put in . Th e Coun c il of' 
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Europe i n f'act wanted a liT-Leve! Dani s h" co rrespond i n g in size to 
t hat or the English edit ion. The structure or Engli s h and Danish 
t oge ther with their lin guistic aCCinity, made it easi e r ta u se 
the Engli sh t-level t h an any other. " Kontakt schwe ll e" h as man y 
advantages whi c h l woald h ave l i k ed to have taken more in to con 
s ideratio n e.g. in t he elaboration oC variants of lexical and 
grammatical exponents. Such considera tions would have delayed the 
work . A revised edition of "E t tcerskelniveau :for dansk" mig h t in 
c lud e more variants than t hi s edition . 

"Et t :erskelniveau for dan s k" i5 designed :first and foremo st t'or 
a u t hors oÏ textbooks and authorities a nd persans respons i bl e for 
c urricula. It i5 not intended as a t extbook for teachers _ s t ill 
less for students. 50 it is n o t a book where you can just p ick 
ou t sorne things and apply them di r ectly in t eaching. The material 
has to be taken as a whoie. It is a proposaI - under no ci r cum
stances ta b e s een as pre9crip t ive, something you must u se o r 
must know. It is my h o pe tha~ t h e ma t er ial will f o rm the basis of 
textbook s , suggest i mprove ment s , and calI out discussion s on t he 
s ubject etc . 5 0 thi s work is a prese n tation which will n eed r e 
adjus tme nt l ater on. 

In my work l have taken it for granted tha t t h e reader i s Ïa
miliar with Danish. Thi s has be e n nece ssary in arder to avoid 
various explanation s, addi tion s etc . Besid es , it naturally 
follo'Ws t hat readers of " Et tœrskelniveau t'o r dansk", who show an 
interest i n the problems, a r e no b eginners . 

l hope t his book will be able to inspire . It is not a g r ammar nor 
a dicti onary. It is a p rop osaI whi c h tries t a consider the n eeds 
and individual interes t of' studen ts. There may be things missin g 
here and there - there are many 100se ends which calI for further 
work with this material. It does not c ome up with a ready-mad e 
solution . 

'l'he ability of being able ta express onese lf orally and lUlder
stand is t h e c entral issue . Not k n o ... ·ledge of' language bu t the use 
aI' language. 

1 have n ot taken progression ioto con s ideration as thi s belones 
ta methodology . l h o pe t h at tcachi n rr p roblems connected with "E~ 
tœrsk elniveau t'or d a n s k" can be de a lt with a t a l ater t i me . 

The Danish language is ri c h in express ions wh ich may be c h aracter 
ized as " unde r statemen ts" and " s l ang" . Unde r st a tement s l i k e "det 
e r da ikke helt ga l t" (" n ot a ltogethe r W'rong") are very c h arac 
teri!:ltic and o f' great .impor tance in Danish , but it has, unf'or t u 
nately , only been pos sible ta consider them ta a smaii extent _ 
they are tao dift'icul t t'or beginners . In textbook5 and teach ing , 
ho weve r , the y ought ta pl a y a part, but only as receptive 
st ructures . Slang l have n o t i n cluded as it of'ten change s qui ckl y 
and can cause difficult ie s for beginn ers . 

Readers who have suggestions for improvement or who ,,"'i s h ta start 
experi men ts based on thi s material can apply ta: Council of' 
Eu r o pe , Div i sion for Out - or-School Education , F-67006 Strasbourg 
Cedex . 

0 - 23 3 0 Ko c hendorf 
Augus t 19b1 Jorn J essen 
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Vorwort 

F.ur T hrDhoht-L..:vd- L tmili l.· {litt mit lk r " 'O IllIl!. I.\( 11In'!!" ~i fl \i<:r!<: ~ 1 · .\Il1\h~'n n1lt~h~'J nt lle!! 
J v.\" j-:o.: s [h" 'f'h/"f'.l/wfd J. /'Id (I (n~). (:fI lI i\"'IHH'('uil (ll/7(l) dc'~ CR EDIF und Ln /lile! 

II111hrall19i9 1 \'(,)11 l' SI.\(,IJ-H, III ~l'inl~r Pi (l ll j"r ~lrbcit crt,H\chle \',\,\ FK , <:xplil it ..... ie niL'Ill:tll(i 
VOT ihm . die ~ pl' :lL' h l idH:: n HaJllIl\l[l~cn. mit d ":l1<.: T1 .In Lnllcnùc je nach ~Ci 11t: l1 k(lm nllmil;~\l i

n'Il Bl'dürfni ,~cll \'oril u ~~id1t li rh knnfr,lllt i": I'1 1\ ln J. w":lln .:r in cin <.' lll .Imil' r<.: n Lwd AI Jla~ '~I

tuarrUIlCll/U hL·V. ,.h i~ l'n hallJ nd r.:r,nnh<.:h..: \l ml ,oLi:lk Bl"zidJUIl!!CII au Î/llb,lIIcn b~'g i n n 1. V,\" 

EI\s '1U~ rll h rli ,: h\: Ik h ;lI u.l lll n.~ J n Fun J,; tlOJ1~'n ' on A llllcnlllgL'n in de r K ommu nrk;Hion ,"wie 
dcr all;.:cmc in<'u Ll n. t 'Ill"{i r .... , h..:n Kon/cpl'-. dl(' 10 da Sprad lt: 7\1 m A u, drud, g<:hr<Jr ht \\n
lkn , war d1l' a~I ~' !Wlh<:I.j U~l lt~ D un:hfiihru ng cmc ... k n w l""l..:nt ri..:rtcn. fU llktiollakn und notio

nale n 1\I1'al/<.'''' 7ur l ,ern/idtx~~(illlm ung fu r (k (\ ! ·/"":JIIJ,p rachcllnw.:rh . J)i ,-~~c ' WClk 1'.1 denn 

aw:h in ,k il tlinl J.lhf":!l ~~'i ! .. <: iner Ve rù! feuthdlllllg au(kro rd": lI tlirh <:i ntlul\r c id\ gC\\ e'1.~11 

L'II lIiI· ('iIIl -.\·"llil t'o .wl <Iut den IX'i V.\'" ElI: )!e~dJa rf.:ncn (rrundl;lg ": Jl ' llIf. D;L~ '-on I )I ... JI I 

C(lSIL ~l:h.'itl' ! '-' TL',JI! \ dcs Cf.l.f·1)1F h;l1l td'I,<h ci \\(; Rt,; ihl' ll t' lIe!" A' pd l.: .:ingdührt. Statt , iclt 

;llIf '-'ine ~ ill /.cI(IC l'll h likulllSgl'UppL fO:S lilll q;:<"!1 und ~idl ;Iut do:rLIl 'pl':zilï,cho: B l' dürf r li,,\~ lU 

k,)!J/CIlI ri .:!".'Il. t>1 .' ld lil) IIh .,.,w ·,nli l c in.: f" 11 11<.' von \btLI i, iI. ;lU' d .... 1ll l\: uI"':J utOlr,'n und l Lhln 
;l\lsw;ihk n kiln n<.' II . .... ,,, h ir ihr j l'\\y i h ~l'~ ZJ(.' lput>hk ulll henil ligl wi n !. n'l' D '1 1'>tdlu ng !In 

Sp r;ll"h fu nklU llw n \\llrdr n w"ü,'r! du rch t'1I1 Kaplld A(1<''' .1" Jlllr"/(' mil e HW' :-' :l nl mlu l1 g \'o n 

A UMtrucksfnl"!ll<.' 1I tu r :-'pr.:ch: lI.:t.:. d ic na..: h Ihr": l" kOnlln unik:II ÎVl'n Fun kl Î"n ang.:onJnL't ", nd 
und ru, dl'Ieu R ~': 1 JI~ Îcrun~ ci n..: hr.:ite Skala ," II ... li,chl· r ,.\ l!em a tih'n a U(l!l:lCI)l 1 wml 1 )i..: al)' 

F'l:po ncntt'n da CHl/.c!nt,;n l'un kt iom:n und dcr .11I ~cme{ncn Bcgrilk c[Wil5 :\wlll { ~tl..çh heha n 

ddtcn ~ram ll1, \ 'I ,dwn Stru kturcn wurdcn bY'I\: I11:1!i"Lh in c intOr L'fIl m lm i k a l i \~'n t i ra llllll:l ti k 
L'lfal.lt 

Die: !\.otlloJ.. '.,d{\\"l·/lc hal ..... ie dl!!.: gut ..: n Kin(kr di ~' he,tcJ] Iii)!e heidcr 1'.Ili: rn tcik go:erht 

und wcil('rcnt ..... il'kdt. I"c ill ~tl'i lt pr;ignant unù Il hl r die Cnrndprinzip icn d..:r L" lI lli.:lhcq·h r.:i 

h Ullg dar. . lcfu lI ..:rt ,1 ", Zid.~lUppe lInd .: r lall lc rt nji ho:r d i,' w r'1.·hicden.:n J)1Il1Cn' I< )O~'n dc~ 

l.nnzil.'b. l' r!!:m~ t (hlH"h p rak lisrhl' I lin\h'I"-' lu I' d l<.' Hl'uull1l ng. ' r ei! Il nIL' Il.'! t'I ll\.' d,-"" ull ic r'" 

D:lrsld lung de r SPl.ll'hhr hL-1l F 'pllIlL'nl cn \ ' , !Il Spr,'ch"klcn un,) allg~mcincn wu: ~p'''llfi .. ,,:hen 

Hcgriff.· Il . di.: Il :,.:h ":111<.'111 ~t r atlell RC.l!nff\ ra,ter o rg,.nl'Il'H sind . lm an ~..: h hdkndcn (' ramJlla· 
liklcil sind :lu l ~llI c k Ilch.: A rt formak und !u nkl loll •• !e Katcgl1ri.:n \"e rnll il lkn. 

Dell! ~d il ~' h rCI"l1 in d":!1 \~ r\c hi..: d..: n~kll 1., 1I1,l<.- l" n \\·i r<.l lIIit der 1\. 0011,1~· rrdi\Nd/;' Cill .... id"" 

Ines IIll J pr : lk,i ~ dll.:~ V.'rrkz..::u): lür l' incn :\lI Î dir cll te K0Il111111niL\til\jj "lI~geridll ctell SI~r;lch lln

tcrricht in die 1 land ,l!c..:e bcn. \Vir Hill ,kr Prll jo.;kl),:!"uj1pt: lür Ill<lék rlll: Spra,' llC' 11 s ind 711 \L I"· 
sich llidl. d;ILI ~ i c ~"l,iti\' ,iLJtgclllllIIJ1K'n llnd hr.: il~' ' ·..::rwcnJung lïnden \l'ird und ~,l w ,'i nn ]) 

IX~"cr('1l Ilnd 1 .. :J!!<.'rl(' h l l' 1~'r<.'J1 Irc'J1llbpr ad lcnkr n..:n hLil r;igl . \\"i r sind Üh.:fI.CIl!!l. dal\ UnSl'I,' 
F:ll"hkll lk go..:n , d,., <.'tIl up:lisdl l' Spr:lf h..:n unk r fll'ht"II . , ht' KO/JlijkL~,.II,..dlt' ., I ~ . I :.~ ndlil lcll . W:IS 

si ..: ~l'i n WI ll : Il.11 11 I1\·h ni,hl c illc <'nd/!ühi.\1c l ,h1J n~ . dw Ik hiird,'n Ul IÙ I. dlT~·1 10 ,I II I'n L mllcrn 

hlind lings IIhcrll<.'hll1c(l Inullh.'n. ~"fl(krn ,' Ill,' ( ;(ulH.lla~c. d l<.' cs Plan..:rn. ~\ ulllr""l1 und 1 . ..:hrl"T1l 

.:rmoi~Jll h':C1.....:, II , .lto.; UL'dlllfll i~~c dcr I.nn~'nlk ll . I UI" dl,' 'le lus l ,illd i ~ '10'1. ,., rgl;dl l ~ lU l'ru i.:n 
und sic: in Ih re ;\rhLI I e ln/llh"zich,'n 
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Preface 

The prc§tnt sludy is base<!. o n the author's carlier publication, The Thresho fd 
Le~el in Q European Unit/Credit System for Modern Language ù>arning by 
Adults. Couneil for Cultural Cooperation. Couneil of Europe. Strasbourg, 
1975. This latter publication was drawn up as part orthe work orthe expert 
group set up by the Couneil for Cultural Cooperation of the Couneil of 
Europe to devclop a unit/credit system for adult language leaming. The pro
ject. wh;ch has since been extended 10 o lher sectors of education . is dirccted 
by Mf, J. L M. Trim. Dirtctür orthe Centre for Information on Language 
Teaching and Research (elL T). 

For the exlent of the authar's indebtedness 10 contributions by numeraus 
colleaguesthereaderis referrro tothe introduction to theearlierdocument. In 
preparing the present study the author has again benefited from the en· 
couragement and advice generously provided by a great many govemment 
officiais. tcachers and researchers in sc\'erat European countrieS. He would 
like to express his gratitude 10 those who organized meetings for him and to 
ail those who participated in them. Without these consultations it would not 
have been possible to give the "threshold level" the fonn in which it is now 
presented. The authorcan only hope that when reading the present document 
all those who in any way contributed to it will feel their advice has not been 
wasted . He also hopes they will forgive him for not referring to them indi· 
vidually. A full Iist would contain so many names that Ihis preface would 
have tocover several pages. Special thank s. however. are due 10 Ihe Austrian 
Minist ry of Educati on, who, in the best European spirit. have once again 
taken the lead in initiating practical experimentation. The aUlhor would also 
Iike to thank the Dutch Minister of Education and his staff for enabling him 
ta carry out his present task. Without the facilities provided by them The 
Threshu/d uvel for School.f would not have becn wrilten. 

The author is also part icularly indebted to the Schools Couneil Modern 
Languages Project o rthe University of York. whose draft examination sylla
buses. made available to him by Mr. Antony Peck, have provided sorne of 
the bchavioural specifications used in the presenl document. He is also grate
fuI for having been al10wed to include the "struclural inventory" originally 
prepared by Mr. L G. Alexander for TM Threshold uW!1 Jor Adul(s. 

A funher contribution by Mr. Alexander is add 
constill.llesthefi~tmajoranal s· f ' cd as a supplement. JI 
theapproach used in l'he Th . ~ l;do vanous methodological implications of 
with in the study itself (1 4;e~to'ct~vel, skio,me ofwhich are summarily dealt 
s ....... ·fi. . .' . n y Spea ng, a document devoted 1 Ih 

1, ..... 1 CZ,t lonofanobJectiveisnot th . h 1 0 e 
Vel. if an objcclive is to he: conside;~gfolr~ ace 10 de~1 "i~h melhodology. 
curricula, insight into the probl. . 1 _~n~rporatlon 1010 education al 
h ' ms IOVO v~ 10 enabling le· 

1 IS objective is obviously uired M ' ~rne~s to reach 
subject should provide at le: som~ O/~h~I~::i;:~~ s contnbutlon on the 

BUJsum. March /976 
Jan . A. van Ek 
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PREFACE TO THIS EDITION 

Tho:: l'liny/wld Lad (Î-]nd:, is probabl~ the hes! knuwn of the documents issiled h\' 
dit' COlltlullôr Cultural (:00f!(:r,llioll eJllCfginf.': ii'orn the work olthc group ultxpt>rts 
fswbhslwd III ](171 ln Ill\cstigatc Ill<' kaslhdil~ oli.lw EuropeaIl IllliliClt'dit schellie 

I()f ti.lrelgll language kanulll( b\ dciLdts, 

Ihe IJrù;:-in and ('ad: dn(']o)lIlWIII ollh,.. CUIlCCjl[ is IllIllillCd in tlw IIllroduClion 10 
.~';\In!iJ DtidolJ/flflil II! Atf:dt !.lm!!,IJJI,i!,r If/lnlill,i!, fi Q7:), , "Iso puhlishcd iIl Ihis series. The 
CUlICt'pts cmbodwd lTl Ilws~' papns WC1T prr"senlt'd 10 a ,1(()\,cf!l[Jlclltal snlljlo'iiulll 

llt"lel a t St \V OltgMIo; , .\USI na lTl J 11111': llj7:~ '1 he s\' III posiulll WdCOllH'd the COll cep 1 oL\ 
1 ·k\eJ III prinClpk, hlll ufl(cd (hat rrst~arch sbould lie lUldcrtakcll, on a Shofl-u::rm 

basis, 'mlo Ihe specilic<ltl()n of an ekmentarv kvel in a unil:Cfedl1 S\'St~1II I()!' 
11Hli\iduals whn, li'olll tirrlt' to IllIlt" ki\'(~ (personal or protCssional) COIII,acts in the 
LIrI.';CI coulltries' am! Ih;lI 'wllrk l<Jw;lIds delilliflll this !cId should continue along the 
11IH'~ of the stlldies madt, Il .... \Vilkins ;\IId ,an Ek, th al is, Jtl tcrrns of socio-sem,mlic 
(;IICl('ones :lnd their grammatical and lexical rcalisation.' (Doc !-:ES:svmpOSlIlTlI 57, lI, 
)I:î ' 

III Ill(' s,mle year Dr K Bllng was ('(illllTlI SSIOlied 10 )lr()dllC~, in dose consllilation Wliii 
tIlt: ['rojen Dlrcc!Ol, a Illodd l()!- 1 lit: sjw('ili('atilili ()fLlIlgll<lg-~ learning oIJjeCli\("s, III 

Wliich the dillt,ft'Il[ paralTletels separa teh- presenlnl in IIIl' ,\,'sifln; /)r,'do!JrTlnrl 

contrihutions wl~n' brollght tugether into a coherent whole. and tu applv thc mode! to 
tilt" delinitioll olilw 1;lllgu:\gc Ilceds ut hote! stail'. In the ~C\.v 'Y"~~;H of 1071 a short 
'hrainstorming' !Ilel'[mg \Vas hdd III Selwyn College, Cambridge, at which d srnall 
group nft~ '(prrts with experienn' in lunuion,IL'noll(HLll and sililall(lllal cla~silic;llion 
('xamITll .. d as many ff!t-\dll[ d(JCuIIII~nts as IH)ssible and prodllced extensive IISts ()l 
v,ltillgs, roles, topies, fUIlCli()!ls, gClIeral alld specilic notions, The presclii dOCUIlIt'llt 
IS tiwn [III' n'sllit ofintel1si,c cl\()rt h\ Dr) ,aIl F:k during- tht g-rcatt'r part 01 1971, hir 
which tiille lit' was Ireed irulll udwr ITspnnslbilitics b;. the .\'ethcrlands .\linislrv nt 
Edl.w è1 [i()!I 

ïï'f nlrflhùtd Ll'id is relllarkahll~ iiJr dl(' svqem,llic way III \shich the langu;lge 
Iwh;l\'iour approprialc 10 Ihe drlilll'd Tingrl alldirnu' is spenlied ill liS vanOliS 
lJllerre!a\('d IJaI'amctcrs, :\s such 11 has all()rdrd a hasis I(n [hr del;u!ed and ('nnuele 
eXiwl!II<l[in!l (Jt syllahl!sl's 111 Sdj()lds, ('ollrg-es :Hld !llli\'elsllil~S as wrll as HI adull 
education_ Early kars thatll wn1l1d Iw sla\-isldy l()l!owed ,md pui Ellrop<:<ln lang-lJage 
reachillg inlo a strall-j:tckcl hd\l~ pn)\(·d Elise_ TIlt' spirit 01 indqwndelH:e 'UTlOllg 
European dcnsj()!l makcrs is [nu ,s[rong-[ A rrlaled, hut snnlt'whal d!ll(.>rnllh 
conce[\ül ;11Id org-ani/.cd French SIlt'Cllicallol1 1 li ,VI.mu SeuiL* 1()llnwrd il1 !97h, d,nd 
dosri'y l'e!aled \TfSIUllS {(J!' Spanisk Gf'rrnan and llaliall are [() 1Jt' pul)lislwd III Ille 
IWill' l'lit ure, A IIlnd ili<:d \Trsinn ii)!' sc hools wa~ puhlished in 19 7ï, The in1l ucnec 01 Ill(' 
work ,m tllf' [l'achlilg ot bnguag-cs, not onh ln Ihe mcmber ~tatcs of dlf' COUIlCi! nt 
Euro}}l' hut abo in E"SII~rn 1,Ilrope :\Jld other continents ha~ Ix'en \Tfy considerable. 

As a prclirnmary w()['k, Tht Tlanfwlll l.e,'d !IIa_kes no claim [0 he dt'lini[i\r_ 1 [ lS a 
sCuling- pOint rallw]' thall;lII end !lilinl nl'dnelo]!!IIf'Il I_ Earlv crillCislll, looled in llie 

• COSTE, ]) â dl l 'fi fi,', _,!Ii ,,,,i!. Coun"il ni Lurop'>, SI r~~I~,H m>:, 1 ~7b 
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FOREWORD ..j" -, . r 

This s pt·~·i l i 'a ( ion., l ;, 't li lTshold' k, d 01 l<ln~ua,!(' prolicit"llcy has bc..~n lh-awn top hy 
Dr .J !\ \. ln El. , I)in-"" )I' 0 1 the 1 11~li lU l(, ior :\ IJI,licd 1 .Î llglli s li c~ i n t he t .: lli\crs ll)" 01 
L l redlt, on l w hal f (l! th r '~'l I H "fl ~roup O )Jl\{'IH.;d by Ille Comln l /(, 1" C llh lllaJ 

Coo l >t :rario n ni th t C()\ltlnl or EUI'opl: a lld (!Ja rgl'd ... ilh lht~ dr\do pm ellt or a 

ullJl/cn:di( ~ys lt'ln Irlr ad ult blll,:U ili:;t' lcafTliIl\{ j[1 E\lmp(~. T Ill' p roj .. c\ 15 direClt'll h~ 

.\Ir J 1. M T rim . n'fenO! 0\ the Dep,H u nen t 01 Lingu isIIC'" a l Ihe C:ni \t'n, i t ~ 01' 
Carn bril l,l( (' .lI ui i" tin ti N d U' Rem'ral o U'rsiglu <)1' the C OIIlIll i l UC lo( O ut·nj:School 
Fd u{:ittivtl all ,l Cultu ral Ikn'lopml'IH ,Hl d the S l('r. r ing Gr('Hp Oll E duGII'(HW.1 

rech llology, I( J[- whom il ha~ lhe s tall lS or il pilo l PH,jcct in du:' app li cati un (Il tht: 
Ilrin r ip lt's (l "duclli' ,n a] tt'C llllO]Ogy in t llr int crnali(l rJal iield. 

The o l'I' r ,tll ai rn ofrlw l' r llje n is 10 u !:l ke d lc II-r t' mO\'cmeulolflllcn ;Jnd idea" III thc 
Eu rope.1Il ,! n 'a Gis ic r b~ iUfT" a slII lo; t he SCil le alld dl""ti ... cness of l anl{ua~e lea rn llt~ . 

P,lfll ) , Ih is ;J in J c<l n I)(~ ,K )Jir \ ("d by \) tl l' rif1~ n cry Eur(jpcan {:hild rlJ r OppOTl \l ll l t ~· I iI 

lean l - ami Ll~e - O!ll" (I f t hl: Illàjor languao;es of intel"!lat io!l;ll inl en:IJurse dll ri!l~ tl LI' 

pcnod of exmlptdsury t'duG.l.uon. BUI in tilt m iddlr tcrm, \ ... e cau "-"peel \ery large 
nHml)l:'r~ II I peop le 1011 " , disco ... ·e r in adu ll liic lh .. urgcnl uc .. d l() be a ble Hl use a 

iorl' igll hlngu a~(' t lwy Ila\ e eitlu'r ' :,'\ .. r Il.ld t ht' ~' I 'po rt u nily 10 ,. tud y, or d s.' 11.1\e 
IC)TI(()rH·U. It i ~ pari 411 the rcspolli>i lo illly of sf)(" i ~ : l y, cspt:f iall) in lhe tTam"work 01 
ptrrn;.\It(' tl t "dlJcalullt, lO ma ke 'H,:tibhlc tu tlll: nl d l1cirnl bcilit i{~s to learn th!: 
lan .~uag-(' Thry Ilt"cd k,r thl' p llrpmrs 1\)f whi!"!! the y nced Il. 

;\courdi llgly, the {''' ll(" tt )o; I"OUp, witl! d U" ac t i \"C:~ and wholehcart C' o coopnal Îr ' lI (lI 
Ji ll glll~1S, l':l. p c: rt s ill 1 : 1I 1I.:II;"\~ e t('ad ll ll~ a /ld tcsli n l-: , as weil as r dUC.ll io na l ;H J lIl i ni~, 

lr;"\IIlI"S .1 1I O\'('r EUlO!,"" ha\ c ~el Oll t 10 t:!"C <"L1C the eondit io ns !ür the dC\Tlo p rlle!rl (d' 
larl{f -~c;t k l all~Ua)l;e lcilrn lll!{. 

III 1 his l ;"l ~ k thcy ha \'" I",e u ~ u idcd hy III!' principlel> Ht" cduca tiunal ted IlJOlogy. Th is i ~ 

rlOt i l nla t t ~ ' l nI' ~adf:.e l ry, I10 r ncn nceessaril) of" r.ulio, IdC\ 'ision an~ 1 ot her 
a ud lO- vii>1ta l aid.~ - t hou~h audio,\ isu,tl aid s a r .. :th~' ays Hsrfu l and I h (~ ma~s med ia a 
highly (ksira lJlr hJC llS fo r kaTllill1.! sys tems Oll lhe gr,md scalc. EdUC<llIUllal tcchnol

og-")' is n tuch !110fT a questilJn olthe ratiOlla l pl anlling oflral'nill g sys tems. \Vf ha ve lü 

;Ul,tl yse 11\(' u l'(' r'at io n;ll flet'ds o f Ira l" lIers and l' 'ansla t{' th t'"1lI In lO a rc'l.I;o nahk ~e l of 

Il llCra rin nallea rr li n g o hj l'e l l\·cs. 0 .. Ih l' ha sis n ! whoU the I ~arn('r :Ilready kllow!>, wc 

cali lIlf"n ukll! i l~' th ... SI' l ù f karning la.~ks hl' h;js tO làCt·, \.V~ hau' 10 makl' a~~ ,, ~~ment 

,,1' [Ile r,,~')l l r (:(~~, h U Ill;ll1 <tad mal rria l, lh;)t we ("an plaç!;"" ;il th .. h"arners' dis}lo~al and 
ascri l)(; ln cOle t! Il s apJll"opriate rolt- in .111 o!ttn complcx lrachi ng/It'a rnin g- syslem . \,'c 
h;i\'e 10 dc\·iS t: rnelhods 10 .. tesl iu.I.: thc d !Ceti\'cnrss 01 karniflJ.{ - Ilot so Tnllrb in order 
to dassi l)' peop le in tù th t· .~f)()(1. b:ld a nd IOdi flèren l ,~ s 10 le t d lc m kilO ..... \"h" l Ill" } 
han: ,111(1 ha n' no t a l'h ll'\' r d . T hcre is sal isfactj on III kllowing Ihal a j oh lias bee il \~'t"1I 

donc, <l t1d il t bnt a rl' gaps 'Illd dcli 6t'lll'i .. ~, it is OlS wd! la kno",' tht"lll "s a g\llck w 
futu f{' wurk. Abo vc ail , t(:;H!wl's and p lanons nccd to know whel ht-r the sy~\ CIl1 tht")" 

art' 0f"k'r<ltin.~ worb , wlwrr ilS sU"e!lgt hs ;tnd \\.· cak ncssl'.~ lie, sn that [hr sl l'em;:lh. c m 

bc cxploitcd funhcr and the wt:akm'ss<:s over comc O f cou rse, tht' S\'~lem must Ut' 
llcxihlc ~' no\lgh 10 m<tk c il p(}s~iblc 10 It'a rn !Tom cxperit' lIcc - and th is is no t neady as 
ca~"y as it SOUJl(ls~ 

The carly w()rk 01 th t: t:xp!: rt gro\lp and thcir collaborawr~ has b(,l': ll devoted 10 lite 
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;tll i'll~s i~ of IIccds :Incl tI lt' d,'llI111'''1I .,1 " bi " "lh,'.~ ')) 1(" rlJ'~1 ~ " ')" i ) , ,1 "lIdll"~ "nT 

IJlJ bli s h~d b\ lh~ C()LlJlcil lù]' (: ~ LItLlr ; tI C()()pnati oll ILI)(ln III<' ti,l<- : \1 ,,'011' j)"' .... ,,,-.I'," '" 
. Ii . l ditll l.lw!!"III ~,( ' ,t'mIIUlx _ l' urt !!!,, t!wordlcal ;lnd n;nllplilic ll ." \ ,I"di,. , ,Ir,' 1;~ lnllll 

LI li: b i bliogra ph~ ,11 th e:' hac k . ,1 thi .... \OllillW, '\1",]; 01 lh,~ \,,,,1-.. "as 1>n''.!I ., UIIH,\I.C 

;llld nWlhodoloj!:lcll. '<mo ' "li' Oll(" thill.!:! it iS .11",1\, ,Il hr,.,hk '" ,b,-ih l'm,nples 
h e:' li)rt'· s(' l l1illg ,JI)\,!! 10 e OliCH'lC w"rk .11I t! 1" , .!I )! "h.·, :1 ... I!r":q' h.I - . d·.,.,\~ IIn'l: 
CllllC':f!wd 10 d Clt'lo p ('onccl-'!ll ~d :lI,d pl:lllllill t..: ill~: .11.".:; I ~ \\'h ,, ·li ",JIl l(' ,, 1 LI ' " lU 

Icacla'l's aarl Cùu rs!" pl;mncrs il1 thl' lidd . <'.j "lIli<.(. ,j, JI ", " '. H, I""ad \'1"i l\ I!l(' 

,,·,<t CN-. :\ iic r 'III , I;nH~ua~c It'a rtliul: IS I!oi l '~ "II .dll:W !'IIi ' " .dl "I n 1-:" 11 '1 '" (,,,(kl (1 <1 

mO~l di, erse ('(.nd nions. l hn ,' • . 111 h.· JI" Il,,,.,1]<,11 ul i'"III1'~ ,h,~ 1 11!<l!',i IlS, 

1ll ;l1l \ -sldcd <lo i , il\ IIH O the " 1,-. llI -j.ld, ,·( " f'l '>lII!.!h- III'>( II,111I1lt ~\~lnll \. ', o)rtlil:!!. I ~ . 

wc W<lIH \1) Iwl f-l p('op k 10 '!lj: d~ s(' Il)(' 11<'"d" u, ' III.' 1" 11(,,'\, :lln .11 0' n'IH>lI ~ d)1t- j'lL 

;\ll1j 1 il Sl:l, cOIiSCio\lsh ;lIle! l'.'-pl ici il\ , a ppr"l' l'i: 11 " k.!l1l ill g <1 bi""11 \ ,'S I h,: ,, ' \\ i ll I}{' 
as di \i :I',;C .IS Ih(' Icanl(' rs ;Ind th t· li, ,'\ tl w\ I ... ,d . . ' Ild ", . '" .(,1<1 1;0;1 " isl( il ,:( 11\" \\ ,St' 

::\!" \/' n hckss, b~ l;lr t he I. i r e;esl slJl)l;k :g r v ll)l 0 1 1" .1.-111''', 1' \ , '1 "dH"n', ~'''II :-'ISI S -01 

peop!C' w ho 1\:\1\1 10 prrparr l!te l11s('h ('s, ill <l ~t·lll' ... d \\.\\ hl hl' .d,k lu u,nHIl ·.lIl iC:lIe 
soci;, ll y Oll slraightl\Jrward t'\(T\'da~ Ilutto.:!'s ,,'it!! !'t'opk Ir()lll (Jl ]H'f tUlllI ll'il 'S who 

com e th eir w~'y, ::Il\d lù 1'1 •. ' :lhl~!O otel ;I!'O u nd .l ' Id It'ad ,( n:a 'O II"bh \!o'!ll:d ~()Ci~d lik 
wl wlJ the~' \- isil :lOodlt'r cou nt n . T h iS is not si m ph .1 m"ttcr o t Illl~ illg lm ', Id <Incl m ilk 
and tomh paslc ;lOd e;c1\ ing rl;pa ir.~ l'arri('d OUI to .1 LU l'('o pk ",;ont 10 hl, :Ihlc 10 
mo.kc contar! wi!1! c :lch o ther :tS p t opk, 10 .... :eh .lIl li;t in lf)l'lIl:luOIJ :llld nponiol)s, ml k 
about ex perienccs, likes and dis likr:s, 10 ex ploro.: lIlLr simibri, i,:s .llle! dij]i:n:: ll cc~ . th!" 
lm ily in divcrsit y 0 1' our com plie;ll ed and crf)h r!t'd CO IlÙ nt·1I1. 

It IS 10 th i_~ IYI'C of k arncr tha l Ihe or,l!'anlZ" rs o t m;lss .Idlll _ "dueatioll /lect'ssa ri ly 
look, and thl:: g f (HI P Idt that il cou Id p c rlimn a 1I~l' flJI !'ullnioll in pT()\idiJll!:, on the 
basis nlïts principlcs for the opCratilmal ;m::dy ~15 01 obieCl ilt~,~.:t de tailt·d Spt'c ilic1 Iio/l 
ofwhat, ill its opinion , the k;lrfH~ r orO. fôrci e;n 1an ~ lJagt' OLI t?;ht to lw ahlc jn do "",ilh il, 
if he W.:l.S to bc rC;N,mahly in comro l 01 h is '>!)l'i:t l im c rcour:,<, wlth speakers ot tint 
la ng uage - whil r j<-t:lings and nOllons he wou ld rlccd 10 expn:s:-., o r ask '-I III I (I! , or a rgue 
abour, and in ,Ii';elle ra l how to ord er Iht' busin~' SS 01 dai ly Ij l(' , T hcll , OfCOlHSI' , eomes 
the question of )ww to express thest: limions. and su 'Hl, \Ve musl, oC course, cn lltrol a 
ccrr;ün \ocabulary and gr;un mar, a n ind etermin'-luJy large S(' l (I r lI uer:Hl ces, p<1r tl) 

rcnl<: mi>ered, la rgcly speô;LlI} put togTtlta 'or the pu rp()~<'. Bu t - :11:(1 lor the 
approadl or thc group lhis pri nci plc is of primary im po rranet: - tb is ;lppa r 'ltus of 
scnlc nn~ for ma \1on. Ihe !<;:rammar .llld Ih",_lt::Xlcon 15 not a it <'nd in jL~eH: it is si m p ly a 
tooJ for the pcrlorm ànct or the cOlT\ntullic,ui \'c IUriCiioIlS, wh w h an~ what r!"ally 
malt tT. 

fi is in [his spi r it , ha[ (he th rf:shold levd is 10 be u nder~tood . It 1-'> :VOT a 
rr commendcd (s_i l1 It-ss a p res{:n n..'d , or q uasi-otlic i;l ll y cnclor~c'rl ) m in ima l voc;}hu

I;HY and set of st ructures lor a bnguà,l{e. w it h suen t usrful lmlts 1"11, ho ..... 10 us..: th('nJ in 
si luatlt)Jls . An~'one wllO lurn s stra i,o; lll to the gr:t mnJar and \'l>c" bularv and !carns 
thtm ofrhy hean, o r <:hecks thc coursr he is producing ag ainst tlWrll and palS himsdf 

on _hc:: back i f they a rc ;LH thcrc (o r fi lS {he absemces in wdly- mll y; is no t using t he 
docum('nt h ut abusi n~ il. !\-t m;;( essenl ia l arc I l le languagt' iunl;IÎons .11ld the general 

notions; t1WIl Ihe more ('onere l.C specl!l( notions. Sinct' thcs( are v(' ry mueh depcndcnt 
on the co ncrtl t ~itualions and topie of d i~rus~ion . rKI defin iti vc li st collid p(1 s~ibly bt 
set up, As Dr van Ek rnakes pla in. the dctai ls ,t.[il'cn Iwr(' oi'topics i'l lld silllal i()n~, and 
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